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ABSTRACT 
This TFG has the goal of demonstrating how working with MI in an EFL classroom 
could promote the communicative competence of a particular group of primary 
education students. In order to do that, this dissertation will be divided in three parts. To 
begin with, not only MI theory and its implication in the EFL classroom will be 
explained, but also the tools that English teachers could use to include multiple 
intelligences in their classrooms, such as PBL, CLT and TBLT. Moreover, a project to 
implement in a specific context will be described taking into account the approaches 
aforementioned. Finally, the data obtained through the implementation of the adaptation 
of the project and their relationship with the information recovered in the theoretical 
framework, will lead to some conclusions that can promote the inclusion of MI trough 
PBL in the English Primary classroom.   
Key words: Theory of multiple intelligences; PBL (project-based learning); CLT 
(Communicative Language Teaching); TBLT (Task-based Language Teaching); Visible 
thinking routines; Lane Clark; Assessment for learning; TPACKs; interaction; 
cooperative learning.  
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1. INTRODUCTION 
Nowadays, our life perspectives have changed as a consequence of diversity, 
globalization and technology. As a result, in the educational context, teachers have to 
consider the differences that emanate from very diverse students and contexts. 
Moreover, only when classrooms of the 21
st
 century are understood as the diversity 
mirrors of our age, a broad conceptual framework for teaching and learning flourishes.  
 Thus, Multiple Intelligences and Project-Based Learning have become extremely 
relevant within this new educational background. The term Multiple Intelligences was 
first coined by Howard Gardner to refer to eight intelligences that all human beings 
possess: linguistic, logical-mathematical, spatial, bodly-kinesthetic, musical, 
interpersonal, intrapersonal and naturalistic intelligence. Together with this pioneer, a 
large number of authors, such as Haley (2004), Kezan (2001) and Armstrong (2009) 
have claimed that Multiple Intelligences are no doubt “the most effective platform upon 
which to develop educational and instructional methodologies for the classroom of the 
21st century” (McFarlane, 2011: 1). These specialist support the importance of this 
model not only because these intelligences allow teachers to recognize different 
capacities in their students but also because students’ needs are individually satisfied.  
 In this context, it is also important to accept the power and potential of PBL 
methodology to change the ways we teach, learn and reflect. PBL nurtures 21
st
 century 
skills such as communication, negotiation and collaboration: learners with similar 
inquiries work cooperatively to reach a common objective. During this process, 
motivation and social learning are provided because of the responsibility shared among 
students (Bell, 2010).  
 As has been previously mentioned, globalisation has grown since the last 
century, and thus, teaching a second language to children, particularly English, has 
become especially important. One of the most important reasons that has promoted the 
relevance of English is the spread of this language world-wide and therefore, the 
introduction of primary EFL or ESL teaching in a considerable number of European 
countries has occurred (Prnjat, 2014).  
 Many authors have argued that second language learners present the extensive 
diversity which characterizes today´s classrooms and schools. However, a few of them 
state that the application of MI and PBL can help learners acquire the target language. 
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In fact, along this paper, a similar question will attempt to be answered: To what extent 
do Multiple Intelligences (MI) develop the communicative competence, along with 
other 21
st
 century competences, and the integration of the five main linguistic skills in 
the EFL classroom through a PBL approach? With the aim of solving this question, 
some objectives are established. First, I will try to acquire a theoretical background 
about MI and PBL which will help me to reach the second goal of this dissertation: to 
develop a project that succeeds in making use of MI Theory to teach EFL.  This project, 
or part of it, will be implemented in a concrete context and, therefore, not only an 
analysis of how MI can promote the communicative competence will be reached but 
also, the way in which MI may promote the integration of the five language skills in a 
more practical manner will be explained. 
 In order to face all these aims, a theoretical framework is exposed, in which 
approaches such as Communicative Language Teaching (CLT) and Task-based 
Language teaching (TBLT) are explained. Moreover, the theory of Multiple 
Intelligences is exposed together with its connection with motivation and EFL. Then, 
PBL methodology is also explained with its several steps and its application in the EFL 
context. Far ahead, the curricular framework is considered. Subsequently, the 
methodology is detailed, together with the context of the small-scale study presented 
here. Then, readers can encounter the proposal of materials. In this section, the project is 
presented with all the tasks, activities and materials that can contribute to the inclusion 
of MI in the EFL classroom. Furthermore, a discussion, a partial implementation and a 
presentation of the results and their analysis are provided.  Lastly, the final conclusion is 
reached, hoping to ratify the general objectives proposed within this work.  
 With all these ideas in mind, it is clear that some limitations may arise 
throughout this project as a result of the broad concept which is going to be analysed. 
This broadness and the nature of a TFG make it impossible to encompass all the 
interesting aspects in a more detailed way. It is also obvious that not all the project is 
going to be implemented due to some time limitations. 
 However, some findings will be originated. I will try to discover if MI can 
contribute somehow to the acquisition of the Communicative Competence in a 
particular context; how the materials created can lead towards this aim; and if the 
intelligences that are not specific when teaching a second language contribute to the 
acquisition of the main linguistic skills. After assuming all these limitations and 
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possible findings, it is time to discover how this theory (MI) and methodology (PBL) 
can allow students to be more efficient in developing not only their Interlanguage 
(Selinker, 1972) but also the necessary skills to be active and competent subjects in the 
21
st
 century.  
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2. THEORETICAL FRAMEWORK 
2.1. COMMUNICATIVE APPROACH AND TASK- BASED LANGUAGE 
TEACHING. 
During the last decades the Communicative Approach has become very relevant  in the 
Education Curricula because of the influence of several scholars such as Krashen 
(1982), Long (1983), Schmidt (1990) or Swain (1995).  In this context, Harmer points 
out (2007: 70) that the “Communicative approach is a generalized ‘umbrella’ term to 
describe learning sequences which aim is to improve the students´ ability to 
communicate”. Richards (2005) explains some pedagogical principles of this approach 
as follows: interaction and negation of meaning tasks; fluency over accuracy; work on 
the four language skills; information-gap principle; learning by doing; collaborate 
learning; use of authentic materials; attention to diversity; the teacher as an organiser 
and provider and the student as a communicator and autonomous person.  
 Along with this, a variety of methods have flourished based on these 
communicative principles such as the Task-based Language teaching. This method 
holds three main principles proposed by Richards and Rodgers (2000): communicative 
principle, meaningful principle and task principle. Besides, it follows three steps 
proposed by Skehan and Willis (1996): pre- task, while task and post-task activities. 
Table 1: Steps proposed by Skehan and Willis (1996:18). 
Both approaches have been selected for the purpose of my study because they share 
common characteristics with MI theory: student-centre learning and meaningful 
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activities, as well as happens with PBL: real-world activities, the creation of a tangible 
outcome and meaningful and contextualised activities (Brown, 2001). 
2.2. MULTIPLE INTELLIGENCES (MI) 
2.2.1. A General Overview 
At the beginning of the 20
th
 century the term “Intelligence” started to be investigated. In 
1904, the Minister of public instruction in Paris asked Alfred Binet and his group of 
researchers to “develop a means of determining which primary grade students were ‘at 
risk’ for failure” (Armstrong, 2009:5). As a result, the first intelligence tests were 
created. As Gardner explains (2001), in 1912, the German psychologist Wilhelm Stern 
proposed to express the results of the intelligence tests in numbers within a scale, which 
was called Intellectual Coefficient (IQ). At this point, a person's IQ turned him/her into 
either a successful individual or a limited person depending on the result obtained in the 
"intelligence" test. This way, after performing the test in the classroom, teachers would 
already know which students might be left out. In the 1920s, the idea of the Intellectual 
Coefficient was spread worldwide and, two American psychometrics, Terman and 
Yerkes, created some tests to measure the IQ of a big group of students. Although the 
intelligence tests were criticised, they lasted for several decades (Binet 1916; Terman, 
1916 and Yerkes, 1908).  
 Almost 80 years after the first intelligence tests were developed, Howard Gardner, a 
Harvard psychologist, suggested a broader scope of human potential beyond the 
confines of the IQ score.  In 1983, not only the theory of Multiple Intelligences was 
gestated but also were the seven the basic intelligences defined in his book Frames of 
mind. Some of the key factors that pushed Gardner to create the theory that is nowadays 
being used in many classrooms were: the potential isolation of brain damage that allows 
the other intelligences to continue working as they used to; the confirmation of the 
existence of savants and prodigies; and the support of the psychometric findings as well 
as the experimental psychological tasks.  
 Along with this, Armstrong (2009) also states that MI theory supports 4 key points 
that are essential in order to deeply understand Gardner´s famous theory. First, it is a 
theory of cognitive functioning, so each person possesses the eight intelligences. 
Second, these intelligences can be developed by all human beings. Third, the eight 
intelligences work together in complex ways, that is, they are always interacting with 
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each other. Finally, there are many ways to be intelligent within a category and, as 
Armstrong (2009: 15) has pointed out, “most of us can be highly developed in some 
intelligence, modestly developed in others, and relatively undeveloped in the rest”. 
Although 8 intelligences are actually recognised, he has recently talked about two more 
to add to the list: the Existential and the Spiritual Intelligence. In spite of that, in the 
Spanish Curriculum just the first 8 are taken into account. Therefore, only those 
intelligences are going to be described in this project, endorsing the ideas of such 
scholars as Gardner (1983), Armstrong (2009), Hernandez (2010), Davis (2011), and 
McFarlane (2011).  
 To begin with, the Linguistic Intelligence is the ability to use words effectively, 
whether orally or in written form. This intelligence includes the capacity to manipulate 
the syntax, the semantics, the phonology, and the pragmatic dimensions of a language. 
These uses include rhetoric, mnemonics, explanation and metalanguage. Writers, poets, 
lawyers and speakers are among those subjects that Gardner sees as having high 
linguistic intelligence. 
 Secondly, the Logical-mathematical Intelligence is the ability to use numbers and 
reason correctly. This intelligence includes sensitivity to logical patterns and 
relationships, statements and propositions, functions, and other abstractions. 
Mathematicians, tax accountants, statisticians, scientists, computer programmers, or 
logicians are among those who Gardner sees as having high Logical-mathematical 
Intelligence.  
 Thirdly, Spatial Intelligence is the capacity to perceive the visual-spatial world 
accurately and perform transformations upon those perceptions. This intelligence 
involves sensitivity to lines, colours, shapes or forms. Hunters, scouts, guides, interior 
decorators, architects, artists or inventors are among those that Gardner sees as having 
high Spatial Intelligence. 
 Fourthly, Bodily-kinaesthetic Intelligence is the ability to use mental abilities to 
coordinate bodily movements in order to express ideas and feelings and produce or 
transform things. This intelligence includes specific physical skills like coordination, 
balance, strength, flexibility, proprioceptive and tactile capacities. Actors, mimes, 
athletes, dancers, crafts persons, sculptors, mechanics or surgeons are among those that 
Gardner sees as having high Bodily-kinaesthetic Intelligence.  
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 Moreover, Musical Intelligence is the ability to perceive, express, differentiate and 
transform musical forms. It embraces the capacity to recognize and compose musical 
tones and rhythms. Musicians, critics, composers or performers are among those that 
Gardner sees as having high Musical Intelligence. 
 In addition to this, Interpersonal Intelligence is the ability to perceive and establish 
differences between the intentions, motivations, and feelings of other people. It includes 
not only the sensitivity to facial expressions, voices, and gestures but also the capacity 
of being able to discriminate among many different kinds of interpersonal cues, in 
keeping with this, it also includes the ability to influence a group of people. Educators, 
salespeople, religious and political leaders and counsellors are among those that 
Gardner sees as having high Interpersonal Intelligence. 
 Furthermore, Intrapersonal Intelligence is the ability to recognize and understand 
one’s own moods, desires, motivations, and intentions. It refers to the capacity for self-
discipline, self-understanding, and self-esteem and the use correctly of them.  
 Finally, Natural Intelligence is the ability to discriminate among living things 
(plants, animals) and the sensitivity to other features of the natural world (clouds, rocks, 
weather). Gardner defined this intelligence by its importance for human survival. 
 After having exposed the evolution of the term “intelligence” and Gardner´s 
Multiple Intelligence Theory, it is time to link this theory to the area we are concerned 
with: the EFL primary classroom. 
2.2.2. MI and motivation in EFL, with a focus on primary education 
In the specific case of the EFL classroom, foreign language teachers have realised that 
pupils have different leaning styles that have to be taken into account when creating 
resources and planning the lessons. Likewise, Markovic (2014:4) has pointed out that 
“students' motivation depends greatly on how meaningful they consider class activities 
and teaching materials to be”.  
 Consequently, many authors such as Hernandez (2010) hold the position that using 
diverse methods in the EFL classroom is a key aspect for developing students´ language 
skills while engaging students in learning a second language, and therefore, MI theory 
offers a wide range of possibilities. Attending to the different language skills, in 
speaking the interpersonal, body-kinaesthetic and linguistic intelligences are developed 
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because students negotiate meaning with their peers through the use of the language and 
their body. Through listening, students work on their intrapersonal, musical and logical-
mathematical intelligence, since they hear, reflect, classify or categorise the information 
they receive. In writing, their intrapersonal, linguistic and visual-spatial intelligences are 
improved as pupils consider, write and organize theirs thoughts. Finally, when reading, 
pupils strengthen their linguistic, spatial and intrapersonal intelligence because they 
become better in comprehensible reading, they reflect about what they are reading and 
they classify the information received. The capacity of attending to the variety of skills 
offers teachers the possibility of using different potential paths in which the learning 
material might be presented to the students. 
 Several authors, such as Phillips (1999), Bas (2008) and Armstrong (2009), have 
proposed several activities for each Intelligence, which will be summarised to see some 
examples that could be useful in the EFL context. Regarding the Linguistic Intelligence, 
the most common activities to carry out in the classroom have to do with storytelling; 
brainstorming of ideas; tape recording; publishing activities; games such as crosswords; 
oral presentations and debates. These activities help students reflect and transmit their 
ideas, so they are motivated when using the language and, therefore, they do not only 
negotiate meaning (Long, 1983) but they also assimilate vocabulary and structures of 
the second language (Armstrong, 2009).  
 In order to work on the Logical-mathematical Intelligence, teachers usually carry 
out tasks such as calculations or qualifications; classifications and categorizations; 
creating codes; logical mathematical problem-solving books; statistic charts as well as 
the formulation of hypothesis and critical thinking. Through these activities, pupils are 
engaged in solving diverse problems with their classmates. To do so, they produce 
comprehensible output which is, according to Swain (1995), an essential aspect to avoid 
fossilization as students encounter gaps in their Interlanguage (Selinker, 1972) and they 
try to complete them, pushing themselves to acquire the target language.   
 Thirdly, the most common ideas to work on the Spatial Intelligence are the 
visualization of pictures and films; the use of different colours, markers, flashcards, 
graphic symbols, mind maps and visual organizers; picture metaphors; idea sketching, 
strategies in which students draw the main part, the key idea or the core concept of what 
is being studied at school. These strategies and activities help students to promote their 
communicative competence in two ways. On the one hand, regarding Armstrong’s 
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ideas, students transform pictures into knowledge. As this scholar (2009:80) claimed: 
“Students can place on this mental blackboard any material they need to remember: 
spelling words, phonetics, irregular verbs, history facts, or other data”. On the other 
hand, strategies such as using organizers, colours or looking for the main idea make 
some language forms more salient, which is, according to Slobin´s Perceptual Saliency 
Theory (1992) what drives language learning development.  
 Besides this, the Musical Intelligence can be developed through the creation of 
songs, chants, rhythms, discographies; lecture as a choir and using the super memory 
music strategy.
1
 When implementing these activities in the EFL classroom, students are 
exposed to comprehensible input and structures that are above their level, which can 
help them in the process of SLA (Krashen, 1982). What is more, Fonseca (2002) states 
that music promotes reading comprehension, vocabulary acquisition, pronunciation and 
creativity.  
 In addition to this, to improve Bodly-kinaesthetic Intelligence, the most common 
tasks are: bodily answers to a text; the use of classroom theatre and role plays; 
kinaesthetic concepts
2
; hands-on writing tasks; and body maps strategies, such as using 
fingers to calculate. Memorization, vocabulary acquisition and structure awareness are 
some of the benefits of this type of activities according to Armstrong (2009). Moreover, 
TR activities, promote students´ low affective filter which, regarding Krashen´s 
affective filter hypothesis (1982), is absolutely positive not only to promote SLA and 
motivation but also to respect the silent period of the pupils (Krashen, 1982).  
 Moreover, the Interpersonal Intelligence can be developed through activities such 
as peer-sharing; cooperative groups; board games; simulations in which students have to 
dress up; debates and discussions. According to Díaz-Barriga (2002) these activities 
make learning more effective due to the fact that relations between students are 
improved and empathy them is strengthened. Moreover, through these relations students 
interact in the L2, promoting the acquisition of the second language regarding Long´s 
interaction hypothesis (1983).  
 In keeping with this, the Intrapersonal Intelligence is usually tackled with one-
minute reflexion periods; personal connections between students´ life and the topics 
                                                          
1
 This strategy supports students´ learning using songs with a particular structure.  
2
 This strategy consists on introducing concepts though physical illustration. 
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studied in the classroom; interest centres; feeling-toned moments in order to reflect 
about emotions; and the use of diaries where they set goals for the sessions. Promoting 
this type of activities in the EFL classroom is an essential aspect for scholars such as 
Brehm and Self (1989) and Gardner (2007), who point out that self-efficacy is crucial 
when learning a second language because the higher the self-efficacy, the more 
motivation, the greater effort the student will make and the better results he/she will 
obtain.  
 Finally, the Natural intelligence progresses thank to tasks such as class weather 
stations; eco-studies; nature study tools; pet-in-the-classroom activities and nature 
videos or films. All these activities are commonly taken into account in CLIL 
classrooms, through which students develop their interlanguage in a natural 
environment. As well, in the EFL classroom, when doing these tasks, students are 
exposed to the language, they communicate, they interact and, as a result, they find gaps 
which are essential in their second learning acquisition process (Krashen, 1982; Long, 
1983; Schmidt, 1990; Swain, 1995).  
 As has been explained, all these activities improve students´ communicative 
competence. Moreover, the inclusion of MI in the EFL context consists, regarding 
Arnold´s (2004) ideas, of offering diverse windows for the same concept. Besides, 
according to Arnold (2004:130), “Leaners' belief about their ability to participate 
successfully in a language task can be influenced by the way teachers present material 
to their students and the steps followed to involve them in language learning influence”. 
MI tasks allow students to cope with a challenge and, as they realize that they able to 
reach it because their intelligences are taken into account, they develop their self-
esteem. This is an essential aspect to promote intrinsic motivation and a low affective 
filter, giving way to improving success in language learning (Krashen, 1982; Dörnyei, 
1994, Arnold, 2004).  
 As has been mentioned before, the steps followed by the teachers have an 
extremely importance in students´ language learning. As a result, an instrument or 
skeleton is required to include MI tasks in the EFL classroom. As will be further 
developed, this instrument, which shares some aspects with Gardner´s theory, is 
Project-based Learning. Both approaches consider individual differences, challenges, 
intrinsic motivation, attention to diversity, a student-centred approach, the role of the 
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teacher as a facilitator, innovation, links between intelligences and content areas, among 
others.  
2.3. PROJECT-BASED-LEARNING (PBL) 
2.3.1. A general Overview  
Although it is relatively new in some aspects, PBL is nurtured by the ideas of some key 
previous researchers such as Bruner (1973), Piaget (1981), Ausubel (1983), Novak 
(1983) or Dewey (1986). The pioneer of this methodology is John Dewey, who insisted 
on the idea of “learning by doing” in 1900 (Martín, 2018). In relation to this, Du (2016: 
2) has explained that: “Dewey argued that the classroom should be a kind of society and 
the students should be encouraged to become the centre in the learning process”. This 
sentiment is also reflected in the learning theories of constructivism and 
constructionism. On the one hand, constructivism explains that knowledge is 
constructed through interactions with the environment. It is obvious that interactions 
within different individuals are different and, as a result, their constructions will be 
clearly varied.  On the other hand, constructionism states that students learn better if 
they are constructing something that is going to be shared with their classmates, their 
family or with the world in more general terms (Grand, 2002; Gijbels, 2005; Du, 2016). 
Both of them are hold in PBL, through which students work on a variety of groups and 
create products, as a result, they are exposed to different interactions and therefore, their 
products are clearly varied. Gijbels (2005) claimed that the PBL we know today, 
flourished in Canada in the 50s and 60s because of some dissatisfaction with some 
practices in the medical domain. However, nowadays PBL is applied globally in many 
disciplines such as education, architecture, law, social work, nursing…   
 Although some key authors such as Albanese and Mitchell (1993) and Vernon and 
Blake (1993) have explained the term PBL, the range of definitions illustrates the 
difficulty in establishing a universal description. However, Barrows developed in 1996 
a core model based on the original method of McMaster University, proposing six key 
characteristics which are commonly used to describe PBL in the field of education. 
These features are: student-centred learning, teacher-facilitated approach, learning in 
small groups, real problems presented at the beginning of the learning sequence and 
acquisition of new information thorough the whole (Gijbels, 2005).  
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 Some years later, other authors like Bell (2010) have determined two other key 
aspects of PBL: the inquiry process and the student´s choice. As a result, children that 
have similar inquiries may decide to work cooperatively, nurturing twenty-first-century 
communication and collaboration skills but also developing individual learning styles 
and fostering students´ interests. All in all, not only the definitions and the key 
principles of PBL methodology have changed over the time, but also, the steps which 
are followed by the students and the teacher in order to reach the ultimate goal when 
applied to the EFL classroom: improve students´ communicative competence.  
2.3.2. PBL steps and EFL  
In this section the steps proposed by Larmer (2015), followed by numerous teachers 
when applying PBL methodology in the classroom, are described. The first step is 
activation, the phase in which the challenge, problem or driving question is introduced 
to the students and where their previous knowledge is activated. Then, in the discovery 
step, students explore new knowledge, understandings or skills through the 
comprehensible input provided, and they process that input through interaction, thinking 
routines or organizers. Third, the deepening stages take place and learners are asked to 
interact, collaborate, develop their critical thinking and use higher order thinking skills 
through tools and strategies such as Visible Thinking Routines, Assessment for 
learning, Lane Clark´s ideas and TPACKs.  
 In keeping with this, Visible Thinking is an approach, developed by Harvard 
University, which connects learning, teaching and students´ learning awareness. It 
promotes learning through routines such as "Think, pair, Share" or "Think, Puzzle, 
Explore". Moreover, Assessment for learning is a methodology that guides the learning 
process by using rubrics which indicate the goals we want our students to reach and 
how they can reach those goals in the best way. Besides, Lane Clark is an important 
educator who promotes teaching students how to think, learn and use technologies in 
order to enhance their learning through an initial challenge, centres of interest
3
, 
organizers that make students aware of what they will achieve in their final product, and 
the creation of a final product in which all the contents worked during the project are 
reflected (Fillola and Beteta, 2018).  Linked with this last idea, in this stage, TPACKs 
are also included, that is, the Technological Pedagogical Content Knowledge. 
                                                          
3
 where students can chose how they want to learn 
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According to Koehler (2009: 66), TPACK is “the basis of effective teaching with 
technology, requiring an understanding of the representation of concepts using 
technologies; pedagogical techniques that use technologies in constructive ways to 
teach content”. Tasks like videos, augmented reality, padlet, virtual museums are some 
examples.  
 Returning to the project steps, the fourth is the planning step in which students 
decide in cooperative teams what product they want to create and how to present it. 
Fifth, the creative stage occurs and the students create what they have previously 
planned. Finally, the presentation section takes place and the pupils present their work 
to the whole class. Meanwhile, the teacher assesses learning and the students reflect on 
the learning in the evaluation step.  
 In the project of this TFG, the steps followed are an adaptation of this model that 
has been created by Sabina Fillola and Myriam Beteta (2018), and they will be 
described in detail in the methodology section. Larmer´s and Fillola and Beteta´s steps 
share an ultimate goal in EFL classes: help students communicate in real contexts using 
the L2. To do so, first, they propose a challenge to engage students and offer authentic 
contexts in which students not only communicate with their classmates but also they 
develop positive interdepence (Martín, 2018). Besides, students are exposed to 
comprehensible input through TPACKs and they produce comprehensible output using 
organizers and thinking routines as well as they negotiate meaning with their classmates 
and presenting their products. As a result, they acquire the second language in a natural 
way and they become aware of their gaps during the whole process, also in the 
evaluation step (Krashen, 1982; Long, 1983; Swain, 1995).  
2.4. EFL, MI and PBL: A three-dimensional approach 
In the following Triple Ven Diagram a description of the main features of MI, PBL and 
EFL (from a CLT perspective) is shown. As has been explained, the Multiple 
Intelligences theory focuses on taking into account different learning styles and giving 
each pupil the opportunity to be smart at a particular intelligence. In the EFL classroom, 
each skill develops different intelligences in the students through a variety of tasks. 
Moreover, in this sort of classrooms, students learn better when they negotiate meaning, 
which is favoured in small groups that share a common goal. Sharing a goal is one of 
the PBL bases, which makes learning challenging and engaging. “Challenging and 
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engaging” are also characteristics of a classroom attending to MI theory, where 
students´ engagement is due to the student-centeredness principle. However, not only 
are student-centeredness and engagement common features of MI, PBL and EFL 
following a Communicative perspective, but also the positive attitude that students have 
when dealing with real challenges. This positive attitude causes intrinsic motivation and 
promotes a low affective filter. Students with low affective filter (Krashen, 1982) are 
more relaxed when learning a second language. As a result, this positive attitude, which 
MI promotes on students because they construct things according to their interests, 
makes MI an essential methodology in EFL classrooms. Furthermore, one of the best 
ways of implementing MI in the EFL classroom is through PBL because students are 
motivated when constructing new things together, negotiating meaning and making 
their best of their intelligences to achieve a shared and real goal.  
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Student-centred learning 
Teacher-facilitated approach 
Meaningful classes 
Intrinsic motivation in the 
students 
 
 
Main objective: reach the communicative competence 
Task-based approach: communication principle, task principle and 
meaningfulness principle 
 
SS learn best if they are 
constructing something 
to share  
Learning is small groups 
Real and authentic 
problems 
Learning by doing 
9 steps 
Applied in different areas 
Challenging 
 
 
 
New methodologies applied in 
the classroom 
Motivating and engaging for the 
students 
Attention to diversity 
 
Lot of focus on 
linguistic Intelligence 
T takes into account 
learning styles. 
Each skill develops a 
type of intelligence 
Listening: I, M, LM 
 
 
EFL/CLT 
PBL MI 
8 types of intelligences 
It is a theory of: 
 cognitive functioning 
 all 8 intelligences 
 we develop a level of 
competency 
 8 work together 
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3. CURRICULAR FRAMEWORK 
Once the Multiple Intelligence theory has been exposed and the methodology, of PBL 
explained, it is time to establish in which parts of the three different curricula that 
should be considered in the Aragonese EFL classroom these methodologies are 
mentioned. The first two curricula analysed are the ones that are used by teachers in the 
Aragonese Community; however, a third one has been added due to the increasing 
importance of the British Curriculum in our region.   
SPANISH CURRICULUM ARAGONESE CURRICULUM BRITISH CURRICULUM 
In the “Ley Orgánica 
126/2014
4”, 4 articles are linked 
with the application of Multiple 
Intelligences in the classroom. 
The sixth article (page 19353) 
suggests that the curriculum has 
to integrate all the students´ 
experiences and learning styles 
but it also has to be adapted to 
the rhythms of them. In the ninth 
article (page 19355) a broader 
perspective is shown, stating that 
in the educational practice, 
caring for diversity and the 
implementation of individualised 
and personified teaching has to 
be taken into account. Moreover, 
The “ORDEN ECD/850/20165” 
shares most of the ideas exposed in 
the Spanish Curriculum for Primary 
Education:  catering for diversity 
taking into account different levels, 
learning styles and rhythms (page 
4).  However, it specifies the type 
of methodologies that have to be 
implemented in the EFL Primary 
classroom: PBL, Multiple 
Intelligences, interest centres, 
problem-based learning and 
cooperative work are underlined 
(page 4) as essential in our 
teaching. According to this 
curriculum, these active 
methodologies have an important 
In the “ORDEN 
ECD/823/2018
6” the focus is 
on the improvement of the 
communicative competence of 
the students. In particular, in 
the article 16 (page 16286), 
this focus is on the oral 
competence and on the 
possibility of giving students 
the tools to be able to 
communicate fluently in L2 
contexts. Besides, the British 
curriculum suggests 
developing the communicative 
competence on the students, 
through active methodologies 
like MI and PBL that take into 
                                                          
4
 Real Decreto 126/2014, de 28 de febrero, por el que se establece el currículo básico de la Educación 
Primaria. 
5
  ORDEN ECD/850/2016, de 29 de julio, por la que se modifica la Orden de 16 de junio de 2014, de la 
Consejera de Educación, Universidad, Cultura y Deporte, por la que se aprueba el currículo de la 
Educación Primaria y se autoriza su aplicación en los centros docentes de la Comunidad Autónoma de 
Aragón.  
6
 ORDEN ECD/823/2018, de 18 de mayo, por la que se regula el Modelo BRIT- Aragón para el 
desarrollo de la Competencia Lingüística de y en Lenguas Extranjeras en centros docentes públicos no 
universitarios de la Comunidad Autónoma de Aragón. 
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inclusion, equity, same 
opportunities, flexibility 
measures and methodological 
alternatives are the prevalent 
ideas that emerge in article 10 
(page 19356) and because of 
their inclusive nature they 
respond to Multiple 
Intelligences. Finally, the 
fifteenth article (page 19360) 
proposes the use of active 
methodologies such as PBL not 
only to supply diverse learning 
styles but also to promote 
cooperative learning and engage 
students in their learning 
process.  
As far as language issues are 
concerned, this law attributes 
special relevance to language 
learning and it points out that the 
ability to communicate is the 
first requirement that the 
individual has to acquire in order 
to operate in an increasingly 
multilingual and multicultural 
context.  
role in promoting greater students´ 
participation and implication and in 
developing more meaningful and 
lasting knowledge in pupils. 
Besides, it specifies what these 
innovative methodologies, MI and 
PBL, have to promote in the 
learners: the communicative 
competence (page 4). In the same 
line as the Spanish curriculum, the 
Aragonese curriculum understands 
our world as a society without 
barriers in which people able to 
communicate in a second will 
succeed (page 7). 
Finally, in the Aragonese 
curriculum, “learning by doing” 
and increasing students’ creativity 
and imagination are key pillars that 
teachers may consider when 
creating their materials and in fact, 
Multiple Intelligences allow them 
to work in this way (page 7). 
 
account diversity groups and 
promote pupils´ motivation 
(page 16289). To do so, article 
21 reflects the idea that the 
teacher training in active 
methodologies and the 
adaptation of new materials to 
cover the different learning 
styles is essential in this new 
way of teaching English (page 
16287). 
 
 
 
All these curricula share the idea of integrating students´ learning styles in the 
classroom, of catering for diversity and of using active methodologies which improve 
pupils’ participation and pupils ‘communicative competence. It is clear to state that, 
because of the necessity of following the current curricular framework and the benefits 
of the mentioned methodologies, the ideas that have been exposed by these curricula are 
taken into account to create the project of this TFG.  
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4. METHODOLOGY 
To begin with, a deep research on CLT and TBL, Gardner´s Multiple Intelligence 
Theory and Project-based learning methodology has been carried out. In addition to 
this, the influence of these methodologies on EFL communicative primary classes and 
their relation with motivation has been studied. All the bibliographical sources related 
with these topics have been the basis to create the project presented here. 
 In order to achieve this aim, several aspects were taken into account. To start 
with, the skeleton of the project was designed according to the steps of PBL described 
by Fillola and Beteta (2018).  
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Table 2: Steps described by Fillola and Beteta (2018). 
Secondly, the topic of the project was chosen: Mythical creatures. Also, a challenge for 
the students and a final product were established: helping the mythical creatures and the 
creation of mythical creatures and their museum, respectively. Thirdly, it was time to 
establish how the Multiple Intelligences were going to be included in the PBL steps 
described above. In order to do so, the task-based approach was chosen because it 
allows to promote the communicative principles previously described by Richards and 
Rodgers (page 8) and it shares similar characteristics with MI and PBL. Besides, the 
CLT principles described in the theoretical section were a main point when creating the 
tasks.   
 When the skeleton of the project and the structure of the tasks were determined, 
it was time to create them. In order to do so, some criteria were established. First, all the 
tasks had to combine as many as Multiple Intelligences as possible and they also had to 
include Visible Thinking routines, Lane Clark´s methodology, TPACK´s and 
Assessment for learning, for example,  rubrics and “stars and wishes” in order to follow 
the aspects proposed by Fillola and Beteta (2018).  
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 Once the project was created, it was time to implement it. However, because of 
the limited time, an adaptation was carried out in CEIP José Antonio Labordeta in order 
to test my principal hypothesis. The adaptation was done selecting some of the tasks of 
the project, therefore, they share the same criteria and principles but with a different 
temporary nature.  
 Through the project implemented in the classroom (page 34) some data was 
gathered. In order to do so, three instruments were used. To begin with, a Multiple 
Intelligence test (see in Appendix 1) was designed regarding common likes of the 
students, which determined the type of intelligences they have. Then, at the beginning 
of the project, students answered the test choosing the activities with which they felt 
more identified. Then, I counted how many activities they have chosen in each 
intelligence and I elaborated a graphic to observe their marks. The main purpose was to 
determine what their best intelligences were, and this helped me create the groups 
according to the results obtained. Moreover, 5 different rubrics were created, one for 
each station and which correspond to an intelligence (see in Appendix 2) in order to 
measure if students had reached the learning outcomes, which are detailed in the lesson 
plan. The first 3 and 4 criteria used in these rubrics were different because they were 
linked to the different intelligences and stations and not all the students took part in all 
the stations. However, the other 6 criteria were common to all the rubrics because all the 
students did the tasks in which the criteria were used. These rubrics were completed at 
the end of the lessons taking into account the students´ portfolio and the teacher´s diary, 
which is the third instrument (see in Appendix 3).  This diary was used to collect 
information during the classes. The criteria used here were: if students were focused on 
their tasks, if they were motivated, what instructions or aspects had to be repeated 
because they did not understand, if working on their Intelligence helped them to 
complete the tasks using English or if they needed help during the tasks, if the materials 
were adequate and if they used the L1 when completing the tasks.  
 Once all the information was recovered during the implementation days, the 
results were organised and analysed using graphics and tables, as is explained in section 
5. Finally, once all the results were organised, the critical analysis took place and these 
connections left room for the conclusions and for the resolution of this TFG´s 
hypothesis. 
25 
 
5. RESULTS AND DISCUSSION 
5.1. Design of the project 
As has been explained in section 4, a project named “Helping the mythical creatures” 
has been created in order to answer my initial hypothesis. This project has been 
designed for 9 lessons of 90 minutes each and it has a twofold challenge for the 
students. On the one hand,  they receive a video from Medusa asking them for help 
because 4 mythical creatures have left the island where they live and therefore Medusa 
asks the children to find the creatures that are hidden in their school. To do so, students 
should do some research about the creatures while they work on the linguistic contents 
of this project: wh- questions, superlative and comparatives, description adjectives and 
vocabulary related to natural places. On the other hand, once they have found the 
creatures in the school, the mythical creatures tell them that they have left the island 
because some hunters want to create a museum with them.  It is in this context where 
the second challenge arises: the mythical creatures ask the students to create new 
creatures and a museum in the school, so that the hunters will think that they have 
hunted the creatures and they will stop looking for them, as a result, they could be free 
and return to their island.  In this second challenge, they apply everything they have 
learnt while they were solving the first challenge.  
 This project has been created to be implemented in CEIP Jose Antonio 
Labordeta. 454 students are educated in this school and 40% of them have a foreign 
origin or belong to ethnic minorities. As a result, the reality of this centre is varied and 
complex because very different social environments coexist. Particularly, a class of 5
th 
grade of primary has been chosen because of the teacher´s willingness to implement the 
adaptation of this project. The class has 18 students, 12 of them are girls and 6 of them 
are boys. Besides, 5 of them have repeated a school year. They are a fairly 
heterogeneous group in terms of different aspects such as the context in which they live, 
their ability to perform certain tasks, their interests at school, their beliefs and their 
parents' level of education. An important aspect to underline is that they have very 
different English levels: while 5 students have a very good level, 10 are on average but 
3 of them do not reach the minimum objectives of this course. 
 Throughout the project, students will follow the steps proposed by Sabina and 
Beteta (2018), using a “paper route” that will help them to be aware of the steps in 
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which they are working (page 84). Besides, the tasks are inspired by those proposed by 
Philips (1999), Bas (2008) and Armstrong (2009), they seek to include as many multiple 
intelligences as possible in order to offer diverse windows to the same concept (Arnold, 
2004). In most of the tasks, such as “Task 2: what do we know about Greek´s 
mythology?” (page 62), Task 3: we discover some mythical creatures (page 65), and 
Task 5: where are they? (page 71), students receive the information through different 
formats in order to adapt the tasks to the wide variety of ways of processing information 
that exist in the classroom.  
 Moreover, visible thinking routines are applied in some tasks such as “What do 
we know about Greek’s mythology?” (page 62). Along with this, TPACKs are included 
through the initial “genially” activity in which students have to obtain 200 points to 
demonstrate they are the perfect candidates to search the creatures; Medusa´s vokis 
asking for help; augmented reality activities, which will help students to find the 
creatures; and a variety of videos offering information about the creatures. What is 
more, Lane Clark’s ideas are also reflected in the project in the inclusion of visual 
organizers (page 93,124,126,128 and 132), the “Creation and presentation of our 
mythical creatures” rubric (page 127) and the “Tour guide” rubric (page 131), helping 
students to be conscious about the aspects required to carry out the perfect project.  
 Furthermore, during the whole project, the tasks share a common objective: to 
promote students´ communicative competence and, consequently, their motivation. 
Therefore, activities try to be meaningful for the students. Everything is done to get 
closer to their objective (Markovic, 2014): find the creatures and create the museum. A 
variety of tasks that include the 5 skills are proposed in different formats, taking into 
account the Multiple Intelligence theory (Gardner, 1983). First, listening is worked 
through stations, videos and songs such as “We receive a challenge!” (page 59). Second, 
reading is promoted in the students through group of experts and stations in tasks like 
“Task 3: we discover some mythical creatures” (page 65). Third, writing is worked in 
most of the tasks but particularly, in which students have to describe their creature (page 
128). Finally, speaking is present in all the tasks, but mainly in those like “Task 4: 
finding the last clues” (page 70). Along with this, interaction is promoted through such 
tasks as the debate in which students have to decide if they want to help the mythical 
creatures creating the museum (page 72).  
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 It can be said that students are not alone in the process, they are scaffolded by 
the teacher through cheat sheets (page 88, 94,125 and 135) and they are helped by their 
classmates. The aggrupation is varied: students work individually, in pairs, in groups 
and in whole group. The most common association is in group, so cooperative learning 
is promoted. Students will work in two different teams during the project. The first team 
will be done according to their IQ test and they will work together during the “we are a 
team”, “we feel” and “rescovery” steps. The second team will be chosen by the students 
regarding how they want to present their creature in the museum. Therefore, the student 
will work with his/her second team in the “plan 1”, “we create”, “plan 2”, “we create 2”, 
“we act”, “we present” and  “we assess” steps. In the following chart an overall 
description of the project is explained and the whole project is detailed in Appendix 4.  
 
GENERAL LEARNING OUTCOMES
7
 
At the end of the project: 
 SS will be able to find where the mythical creatures are hidden through the 
information of the creatures and vocabulary games using different multiple 
intelligences tasks. 
 SS will be able to write a description of their creatures using descriptive 
adjectives and superlatives and comparatives structures. 
 SS will be able to create and make a guide tour of their museum to 2th and 3th 
primary classes. 
 SS will be able to work cooperatively in order to reach their purpose: find the 
creatures and create the museum. 
 SS will be able to express their opinions, arguments, agreements, and 
disagreements using the structures detailed in Appendix 6. 
Table 3: General Learning Outcomes. 
 
 
 
                                                          
7
  See detailed learning outcomes for each session in Appendix 4.  
The correlation between aims, objectives and learning outcomes in Appendix 6. 
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 Table 4: Overall view of the project. 
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During the project students will work on contents related to three areas:  vocabulary, 
grammar and linguistic notions and functions, which will increase their communicative 
competence of the target language (see Appendix 5). Along with this, after having 
worked on these contents, students will have acquired some learning outcomes that are 
clearly exposed in Appendix 6.  In order to measure the acquisition of those learning 
outcomes, a formative evaluation is going to be carried out. To do so, five instruments 
have been created (see in Appendix 7): a general rubric which is individual for each 
student (35% of the mark); the rubrics of lesson 3, which are individual as well (15% of 
the mark); the rubric 1, in which we mark the group work creation and presentation of 
the creature (20% of the mark); the rubric 2 given to the students in which we mark the 
group work guide talk (20% of the mark) and finally, the self-assessment and group 
assessment rubrics (10% of the mark).  
5.2. Adaptation and Implementation 
The lessons were accomplished in the context described above, according to which the 
project was created. As has been explained in section 4, an adaptation of the project has 
been implemented; therefore, both projects share the same criteria; however, the 
products created by the students were not as elaborated as they could be in the complete 
project. Besides, the story of the original project was broader than the one of the project 
implemented, in which the students have to create new mythical creatures for the island 
because the creatures have no ideas to create more.  Moreover, the goal of this 
adaptation has been to pilot the key sessions of the original project and try to answer my 
initial hypothesis. In the following charts a general view of the project implemented is 
shown: 
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Table 5: Overview table of the lesson plan implemented. 
Once the project was implemented and the results recovered through the instruments 
described in section 4 (see in Appendix 2 and 3); the results have been exposed 
visually. 
 Firstly, a graphic related to students’ results in the Multiple Intelligence test (see 
in Appendix 8) has been created. The results obtained proved one of Armstrong´s main 
claims (2009): we can be highly developed in more than on intelligence. Such was the 
case that fourteen students had more than one intelligence developed and just three of 
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them had the highest score in one exclusive intelligence. The following graphic shows 
the proportion of best intelligences in the students.  
 
 
 
 
 
 
 
 
 
 
Graphic 1: Proportion of best intelligences in the students. 
Curiously, just 2 students coincide with the number and type of highest intelligences; 
therefore, in the classroom we found 17 different ways or combinations of being smart. 
However, although the students had different combinations, some common points may 
be established in the following graphic, in which the number of students that had each 
intelligence among the best ones is illustrated.  
Graphic 2: Number of students who have that intelligence in his/her best. 
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These results were the criteria to create the groups of the second task “We discover the 
mythical creatures” (see page 65). In some groups, the intelligence in which they were 
going to work was clear, because the students of those groups had the best intelligences 
in the logical-mathematical, musical and the natural intelligence. The other 6 students 
were distributed between the linguistic and the spatial intelligence regarding the area 
where they had obtained better results.  
 Secondly, five graphics have helped me compare the results of the students when 
working on their best intelligence, such as in the first lesson, or on two other 
intelligences that were not their best, as in the second lesson. These results were 
obtained through the rubrics used for the different stations (see in Appendix 2), 
particularly, taking into account the first 3 or 4 criteria of each rubric. Each graphic 
corresponds to a group of students that have worked together in the same stations. 
 
 
 
 
 
  
 
Graphic 3: Naturalistic intelligence group. 
 
 
 
 
 
 
 
Graphic 4: Logical-mathematical intelligence group. 
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Graphic 5: Linguistic intelligence group. 
 
 
 
 
 
 
 
 
Graphic 6: Visual intelligence group. 
 
 
 
 
 
 
 
 
Graphic 7: Musical intelligence group. 
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The graphics show three differences. Firstly, whereas in the first lesson some 
instructions had to be explained again, in the second lesson students knew how the 
stations worked and almost any instruction had to be repeated. The main reason of 
difficulties in the first lesson was that they had started making the jigsaw without 
reading what they had to do or they were looking at the virtual museum without reading 
carefully the instructions. This may have happened because they were too motivated 
about what they were doing due to the fostering of their first and more developed 
intelligence. This motivation promoted a low affective filter in the students because they 
seemed to be more relaxed than in the second lesson (Krashen, 1982).  
 Secondly, another difference between both lessons was the use of the L1, in the 
first lesson they hardly ever used the L1 when speaking; however, in the second lesson 
the L1 was more used because maybe they were not as relaxed as when working on 
their best intelligence. Besides, the use of the L1 was influenced by the type of task, in 
the natural station, in which they had to decide the best care for their siren, the use of 
the L1 was more frequent than in the others. This might have happened because they 
had to participate in a short debate, therefore, they had to interact and negotiate meaning 
constantly and, although the cheat-sheets may have helped them to produce 
comprehensible output, their level did not allow them to carry out a complex 
conversation.  
 Finally, the major difference had to do with the linguistic results obtained in both 
lessons: 16 students reached the learning outcomes of their first intelligence, 3 did not 
had time to finish working on their best intelligence because the class had to finish. 
Also, although 1 student finished the tasks of all the stations, he obtained a worst result 
in his best intelligence (page 37) because he did not feel at ease that day.  
 Not only can differences in both lessons be analysed but also can their 
similarities be detected. Firstly, at the beginning of all the stations in both lessons, 
students had to produce comprehensible output doing round robin activities and all of 
them were involved in the tasks trying to explain their thoughts in the L2. As a 
consequence, they interacted and negotiated meaning, so that they might have found 
salient structures and gaps in their interlanguage, which are essential steps in acquiring a 
second language (Long, 1983; Schmidt, 1990). Secondly, at the end of all the stations 
they had a focus on form activity. These post-tasks implied the use of superlative and 
comparative structures, past verbs and adjectives; and, as students did them correctly, 
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the tasks see to have avoided fossilisation in the students. Therefore, they may have 
promoted the continuous development of the students´ interlanguage (Selinker, 1985; 
Schmidt, 1990). Thirdly, the materials were adequate to the students´ level. Possibly, 
the use of TPACKs such as images, videos, virtual museum and visual aids made the 
tasks and texts easy to understand for the 9 visual learners of the classroom. One group 
had linguistic problems because they did not understand what to do in a task. Surely, 
this happened because of their English level, therefore, the teacher worked with that 
group in order to guide and support them. Finally, as Markovic (2014) has explained, 
motivation depends on how meaningful students see the tasks they are doing, and in 
these two lessons, students were aware that they would need the information when 
creating their creatures, so they were motivated and, therefore, focused on their tasks.  
 Finally, the results of the other 6 criteria that appear in the rubrics (see in 
Appendix 2), which were applied to students, are exposed in a table (see in Appendix    
9). This table is organized according to their completely success of the criteria (yes                    
hhhh ); partial success (yes but       ) or failure (no        ).  
 During the first lesson, most of the students understood Medusa´s video, 
probably not only because there was a high number of visual learners in the class 
(72,2%), but also because receiving a challenge might have motivated them (Larmer, 
2015; Fillola and Beteta, 2018; Martin, 2018) and because they were able to understand 
the language, which was clear and used structures that were slightly above their level. 
Therefore, regarding Krashen´s Input hypothesis (1982), through this visual activity, 
students may have developed their interlanguage too. However, two students did not 
understand the video because one of them asked his partner about what the video was 
saying and the other asked me about it. Nonetheless, they obtained 3 points in the visual 
part of the previous test. Maybe, this gap was due to their misunderstanding of the 
language so, although the video might have helped most of the visual students, it is 
demonstrated that they need to have a minimum language level to understand it. Besides 
this, in this first lesson thinking in silence what they knew about mythical creatures and 
moving around writing this in the papers may have helped the 10 interpersonal students 
to come up with ideas. Moreover, they saw their classmates’ thoughts and could 
establish links with the ones they already had. Also, moving around, the classroom was 
very beneficial not only for the three students with more a kinaesthetic learning style 
(16,6%), who need to stand up during the lessons,  but also for the rest of the classroom, 
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because their level of motivation increased when doing activities they had never done 
before in the EFL classroom.  
 During the third lesson students´ motivation increased because they were excited 
about the idea of creating and presenting their own creature. This increased motivation 
may be the result of the type of task: meaningful and communicative. First, in groups 
they used organizers to create the creature, which helped 83,3% of the pupils not only to 
organize their ideas, as Lane Clark points out (Fillola and Beteta, 2018),  but also to 
write a more accurate description. Thus, this logical-mathematical activity might have 
helped students to categorize and organize their ideas while producing comprehensible 
output during the agreeing of the characteristics (Swain, 1995).  
 Once they had made their creatures, they had to present them with the format 
they had chosen at the end of the second lesson. All the students wrote how they wanted 
to present their creatures and the groups were created according to their preferences and, 
therefore, their chose intelligences. Students were extremely motivated when choosing 
how they wanted to present the creatures, maybe, as Bell (2010) pointed out, this 
happened  because they could chose with whom they wanted to work or because they 
were learning by doing (Martín, 2018). The formats chosen were: a dance (bodly-
kinaesthetic intelligence), a genially presentation (spatial intelligence), a book 
(linguistic intelligence) and an acrostic poem (spatial and linguistic intelligences). 
Curiously, all the students had chosen a product related to one of their best intelligences 
according to the MI test they had completed before. Besides, while presenting their 
creatures through these formats, most of them (88,88%) spoke in the L2 because they 
knew that the more English they used the better prepared they would be to present them 
to their classmates. This way, they developed their interpersonal intelligence while 
interacting and using the target language (Long 1982).    
 In addition to this, I would highlight that the group that created the dance was a 
group in which the English level was not very high; however, as they were motivated to 
create a dance, during the creation of the creature and the choreography they used most 
of the time the L2. As a result, while using their kinaesthetic intelligence, they had to 
negotiate meaning, in order to create the dance, which promoted SLA to some extent 
(Long, 1983). The acrostic poem group did not have any problems and maybe because it 
was a meaningful activity for them, they also wanted to create the picture of the creature 
in DINA3 but, at the end, they did not have enough time. Taking into account that the 
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focus of this group was on the linguistic intelligence, it might have helped them to 
acquire more specific vocabulary and text structures (Armstrong, 2009). The genially 
presentation group, composed by members with a very good English level, did not have 
time to finish their genially during the lesson because they did a very detailed 
description due to their work on their best intelligence. Finally, the book group had 
more problems because, unlike the other groups in which all the members took part, 
here, 2 students had more problems when taking a role. This might be caused by their 
low English level. In order to solve that problem, the roles were explicitly written and 
each member took one of them. Although the roles of the two students were the less 
demanding ones, they produced comprehensible output when writing their part and with 
their classmates increasing their L2 (Swain, 1995), maybe, it was because of the use of 
their best intelligence that they were involved in the task once the role was decided.   
 To sum up, it can be appreciated that the students were involved in all tasks, they 
used the L2 to communicate with others, they were motivated with the tasks and when 
receiving the certificate and finally, all the lessons´ aims were reached.  
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6. CONCLUSION 
This dissertation has aimed to discover not only how MI can contribute to the 
acquisition of the communicative competence in the EFL classroom but also how MI 
may foster the development of 21
st
 century skills. It has also attempted to show the 
relationship between MI and different approaches such as PBL, CLT and TBLT. Taking 
these connections into consideration, a project has been designed for the 5
th 
grade of 
primary education, which has been based on MI and followed the considerations 
proposed by the approaches mentioned above, and a pilot study has been carried out 
implementing some of its sessions.  
 In keeping with this, thanks to the results obtained from the implemented 
project, several key points can be highlighted in this particular context. To begin with, 
when students worked on their best intelligence, they were motivated because they felt 
comfortable, and thus, they developed a low affective filter, which caused a more 
engaged attitude in the pupils when using the L2 to carry out the different tasks 
(Krashen, 1982). Because students were more involved in the communicative tasks, 
they interacted, negotiated meaning, received more comprehensible input and produced 
more comprehensible output. All these aspects led them to improve, partially or 
substantially, their acquisition of the L2 and, as a result, this promoted their 
communicative competence (Krashen, 1982; Long, 1983; Schmidt, 1990; Swain, 1995). 
Besides this, although students obtained worse results when working on other 
intelligences, they pushed themselves towards meaningful communication because they 
knew that they were recovering information that would help them reach their ultimate 
goal: the creation and presentation of their creatures. Finally, students´ SLA clearly 
benefited from the type of materials and tasks created, in which the different 
intelligences were included. Along with the specific results of the implementation, 
materials based on PBL methodology, Lane Clark´s ideas, Visible Thinking routines 
and TPACKs; involved students in their learning process because they felt the 
responsibility to help the mythical creatures. This motivation promoted, as many 
authors claim (Krashen, 1982; Bell, 2010; Markovic, 2014), the use of the target 
language to reach a meaningful purpose. Therefore, it could be said that motivation 
pushed students to communicate, collaborate with their classmates and negotiate 
meaning, improving not only their communicative competence but also the 
aforementioned 21
st
 century skills (Long, 1983; Swain, 1995). 
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 Undoubtedly, although my principal difficulty was the limited time I had when 
implementing the project, the strongest point of this dissertation is that the main initial 
objectives have been reached.  However, a longer implementation, using the original 
project, would have led to me to analyse deeply and more rigorously the way in which 
MI can develop students’ communicative competence in the EFL primary context. 
Moreover, during this TFG other difficulties have arisen such as the complexity of 
trying to incorporate as many intelligences as possible in the sessions implemented, and 
the absence of some students in the second lesson, which has turned the analysis of the 
data into a more difficult task.  
 Therefore, in order to prove my arguments in a more rigorous way, more 
projects which include MI should be implemented in the EFL classroom in a variety of 
contexts. These project´s results would convince English teachers that incorporating 
multiple intelligences in their classrooms and using PBL as a way to include them not 
only promotes motivation in their students, which is a key factor to acquire a second 
language and to develop the recently demand 21
st
 century skills, but also, MI theory 
permits teachers to create materials based on their students’ interests, needs and talents, 
giving each student what he/she needs to improve his/her communicative competence. 
To conclude, teaching English through MI means motivating students, and undoubtedly, 
motivation drives second language acquisition.  
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8. APPENDIX 
APPENDIX 1: MI questionnaire 
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APPENDIX 2: Rubrics of the stations 
 
 Yes 
 
Yes but… 
 
No 
 
The S is able to answer SS global 
questions, specific questions and 
questions of interference of a text.  
   
The S is able to identify nine 
adjectives in the text.  
   
The S is able to recognise one 
superlative form in the text. 
   
Watching the video has helped the 
S to understand the message that 
medusa has told them (Spatial). 
   
Having time to think about the 
words he knew has helped the S to 
come up with more ideas 
(Intrapersonal). 
   
Moving around thinking about 
words has helped the student to 
come up with more ideas (bodly-
kinaestetic). 
   
Using organizers has helped the S 
to organize and categorize or 
classify his/her ideas and to 
communicate it better (Spatial and 
Logic-mathematical). 
   
Arriving to a common description 
has helped the S to express better 
himself (interpersonal).  
   
Choosing the format of his/her 
product has helped the S to create a 
better product and: 
 Practice his speaking skill 
 Practice his writing skill 
 Practice his reading skill 
 Practice his listening skill 
 Practice his interactional 
skill 
 Improve his creative skills 
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Yes 
 
Yes but… 
 
No 
 
The S is able to understand the 
meaning of his/her classmates’ text 
and draw the correct picture.  
   
The S is able to identify eight 
adjectives in the text.     
The S is able to recognise one 
superlative form in the text.    
Watching the video has helped the S 
to understand the message that 
medusa has told them (Spatial). 
   
Having time to think about the words 
he knew has helped the S to come up 
with more ideas (Intrapersonal). 
   
Moving around thinking about words 
has helped the student to come up 
with more ideas (bodly-kinaestetic). 
   
Using organizers has helped the S to 
organize his/her ideas and to 
communicate it better (Spatial and 
Logic-mathematical). 
   
Arriving to a common description 
has helped the S to express better 
himself (interpersonal).  
   
Choosing the format of his/her 
product has helped the S to create a 
better product and: 
 Practice his speaking skill 
 Practice his writing skill 
 Practice his reading skill 
 Practice his listening skill 
 Practice his interactional 
skill 
 Improve his creative skills 
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Yes 
 
Yes but… 
 
No 
 
The S is able to put together the 
descriptions of each jigsaw. 
 
   
The S is able to recognise one 
superlative form in the jigsaw.    
The S is able to identify nine 
adjectives in the jigsaw.    
Watching the video has helped the S 
to understand the message that 
medusa has told them (Spatial). 
   
Having time to think about the words 
he knew has helped the S to come up 
with more ideas (Intrapersonal). 
   
Moving around thinking about words 
has helped the student to come up 
with more ideas (bodly-kinaestetic). 
   
Using organizers has helped the S to 
organize his/her ideas and to 
communicate it better (Spatial and 
Logic-mathematical). 
   
Arriving to a common description 
has helped the S to express better 
himself (interpersonal).  
   
Choosing the format of his/her 
product has helped the S to create a 
better product and: 
 Practice his speaking skill 
 Practice his writing skill 
 Practice his reading skill 
 Practice his listening skill 
 Practice his interactional 
skill 
 Improve his creative skills 
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Yes 
 
Yes but… 
 
No 
 
The S is able to share their cares of the 
siren with their classmates by using .“I 
will take care to my siren by……” “I 
will give her……….”.. 
   
The S is able to reach an agreement on 4 
cares for the siren exchanging their 
views  by using  “I 
(completely/really/totally/ absolutely) 
agree with you”; “I hold the same 
opinion”; “No doubt about it”; “I see 
what you mean, but…”; “For me, the 
best care is to…”; “I don´t agree on you 
on that”.  
SS will be able to find eight adjectives 
in the text.. 
   
The S is able to identify eight adjectives 
in the text. 
   
The S is able to recognise one 
superlative form and one comparative 
form in the text. 
   
Watching the video has helped the S to 
understand the message that medusa has 
told them (Spatial). 
   
Having time to think about the words he 
knew has helped the S to come up with 
more ideas (Intrapersonal). 
   
Moving around thinking about words 
has helped the student to come up with 
more ideas (bodly-kinaestetic). 
   
Using organizers has helped the S to 
organize his/her ideas and to 
communicate it better (Spatial and 
Logic-mathematical). 
   
Arriving to a common description has 
helped the S to express better himself 
(interpersonal).  
   
Choosing the format of his/her product 
has helped the S to create a better 
product and: 
 Practice his speaking skill 
 Practice his writing skill 
 Practice his reading skill 
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 Practice his listening skill 
 Practice his interactional skill 
 Improve his creative skills 
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Yes 
 
Yes but… 
 
No 
 
The S is able to answer the 
questions: “What is the song 
about?” and “What did Pegasus to 
be busy” after having listen to the 
song once.  
   
The S is able to complete the gaps 
looking for specific information.     
The S is able to identify nine 
adjectives in the song.    
The S is able to recognise one 
superlative form in the song.    
Watching the video has helped the S 
to understand the message that 
medusa has told them (Spatial). 
   
Having time to think about the 
words he knew has helped the S to 
come up with more ideas 
(Intrapersonal). 
   
Moving around thinking about 
words has helped the student to 
come up with more ideas (bodly-
kinaestetic). 
   
Using organizers has helped the S to 
organize his/her ideas and to 
communicate them better (Spatial 
and Logic-mathematical). 
   
Arriving to a common description 
has helped the S to express better 
himself (interpersonal).  
   
Choosing the format of his/her 
product has helped the S to create a 
better product and: 
 Practice his speaking skill 
 Practice his writing skill 
 Practice his reading skill 
 Practice his listening skill 
 Practice his interactional 
skill 
 Improve his creative skills 
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                                                            APPENDIX 3: DIARY 
                                   MY TEACHER´S DIARY 
LESSON…… COMMENTS 
Are SS focused on 
their tasks? 
 
 
 
 
 
 
 
 
Are SS motivated? 
 
 
 
 
 
 
 
 
What instructions or 
aspects did I have to 
repeat because they 
do not understand? 
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Working on their 
Intelligence helps 
them to complete the 
tasks using English or 
do the SS need a lot of 
help during the tasks? 
 
 
 
 
 
 
 
Where the materials 
adequate for the SS? 
 
 
 
 
 
 
 
Do they use English or 
they use their first 
language while doing 
the tasks? 
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APPENDIX 4:  Project “Helping the Mythical creatures”  
HELPING THE MYTHICAL 
CREATURES 
5TH grade primary education 
9 lessons 
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LESSON 1 
LEARNING OUTCOMES 
At the end of this session, students will be able to… 
 SS will be able to list 6 natural places where the mythical creatures could live. 
 SS will be able to create a short song describing his/her classmate by using the structures “she/he has 
got...” and “he/she is…” 
 
WE ARE A TEAM 
WE RECEIVE A CHALLENGE! (5 minutes) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic  
Spatial  
 
Step 1 (the whole group): T introduces the topic to 
the SS. SS watch the video. Link: 
http://tinyurl.com/yy65ccw5  
 
“Look! Someone has sent us a video. Let´s see it!” 
“Okay, do you want to help the Medusa and find 
the mythical creatures?”  
To introduce the 
topic and the 
context. 
To engage students 
(create interest). 
Voki video 1. 
WE CREATE OUR TEAMS (10 minutes)  
Type of 
intelligence 
Steps Objectives Materials 
Linguistic  
Interpersonal   
Intrapersonal  
 
Step 1 (in groups): SS complete a chart of their 
group. T gives SS the templates with the functions 
of each role.  
Step 2 (in groups): T gives SS the route paper. 
 
“Now, I am going to make the groups regarding the 
test you did last week. You are going to work during 
the “we feel” and “rescovery” stages with the same 
classmates which MI scores are similar to yours”.  
To promote 
students´ 
commitment. 
To make students 
aware of the 
process to be 
followed. 
Chart of their 
group 
(Appendix 4.1) 
Templates of 
the roles 
(Appendix 4.2) 
Route paper 
(Appendix 4.3) 
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WE FEEL 
TASK 1: ARE WE READY TO DO THE CHALLENGE? (75 min) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic  Step 1 (whole group): T asks the SS if they have 
understood what Medusa explains in the video: SS 
must score 200 points (at least 50 points each group 
of the class) in order to demonstrate that they are 
ready to start the search of the mythological 
creatures.  
To help SS 
understand what 
Medusa has asked 
them.  
- 
Linguistic   
Interpersonal 
Intrapersonal  
Musical   
Spatial  
Logical-
mathematical 
Bodly-  
kinaesetic 
Naturalistic  
 
Step 2 (in groups): SS do the activities using the 
link in genially:  
https://view.genial.ly/5cfa962ea6ef4f0f6d078052/in
teractive-content-imagen-interactiva.  
Each activity will give them 10 points. These are 
the following activities for each of the intelligences:  
 Linguistic: List all the words you know 
related to natural places where the mythical 
creatures could live (remember).  
 Interpersonal: Why do you think the 
mythological creatures left the island? Tell 
your classmates (understand). 
 Bodly-kinesthetic: Execute with your body 
the following verbs: to discover/to be/ to 
feel. Your classmates have to discover the 
verbs (apply). 
 Intrapersonal: Compare the advantages 
and disadvantages for you of living in an 
island (analyse). 
 Naturalistic: Select two animals that do not 
migrate (they stay in the same place) and 
explain your opinion about your choice 
(evaluate). 
To activate 
previous 
knowledge: 
descriptive 
adjectives, natural 
paces vocabulary, 
“wh questions”.   
Tablets PC. 
Link in 
Genially. 
Templates to 
complete the 
genially 
activities 
(Appendix 4.4) 
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 Logical-mathematical: Create a line time 
of the mythological creatures´ life (create). 
 Spatial: Construct a mind map in 
https://bubbl.us/  with “wh questions” you 
will answer to the mythological creatures 
(create). 
 Musical: Create a song describing your 
classmate (create). Don´t forget using: 
she/he has got, he/she is… 
Linguistic  
Spatial  
Step 3 (whole group): SS receive a message from 
Medusa, telling them that they have reached the 
points; therefore, they can continue the mission of 
finding the mythical creatures. Link: 
http://tinyurl.com/y5fsgqlq 
 
“Okay, so next day we will start finding the 
creatures with the clues that Medusa has sent us”.  
- Voki video 2. 
 
LESSON 2 
LEARNING OUTCOMES 
At the end of this session, students will be able to… 
 SS will be able to ask for information using “wh questions”: “where”; “when”; “how”; “why”.  
 SS will be able to seek identification using “wh questions”: “who”; “what”; “Which + NP”; “what 
happened?”. 
 SS will be able to answer SS global questions, specific questions, predicting questions and questions of 
interference of a text.  
 SS will be able to discriminate between relevant and irrelevant information in their texts and song.  
 SS will be able to tell the information they have recovered using: “I have found that”; “For me, the 
most important aspect is”; “The less important aspects are”; “As curiosities I have found”. 
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RESCOVERY 
TASK 2: WHAT DO WE KNOW ABOUT GREEK´S MYTHOLOGY? (90 minutes) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic   
Spatial 
Interpersonal   
Intrapersonal 
Bodly-
kinesthetic 
 
SS do  the visible thinking routine: “Think Puzzle 
Explore” 
“Do you remember that Medusa has told us that 
she had some clues about where the mythical 
creatures are?. So, first, we are going to see what 
we already know about them, then, we will write 
some questions that we have and finally, we will 
determine what we want to explore that will help us 
to know where they are”.  
Step 1 Think (individually): brainstorming about 
Greek Mythology using carrousel. T puts four 
DNA3 pieces of paper in 4 different tables.  SS 
stand up and write in these papers words related to 
Greek Mythology without speaking.  
To activate 
previous 
knowledge. 
 
Four pieces of 
paper.  
  
Linguistic  
Spatial  
Interpersonal  
Step 2: Puzzle (in groups and whole group): 
Step 2.1: in groups SS answer to this question: 
What questions or puzzles do you have about 
mythological creatures? Using colour posits. SS 
will have cheat sheets to help them creating the 
sentences. 
Step 2.2: The spokesperson of the team tells the 
class the questions written.  
To make students 
conscious of 
questions they 
have. 
To practice wh 
questions.  
Postist. 
Cheat-sheets 
wh questions 
(Appendix 4.5) 
Linguistic  
Spatial  
Interpersonal  
Intrapersonal  
Musical   
Logical- 
mathematical 
Step 3: Explore (individually, in groups and whole 
group):  
Step 3.1: T asks the question: What does the topic 
make you want to explore?  To answer the question 
we use “Think, pair, share” thinking routine. First, 
SS write individually their answers. Then, they 
share them with their partner and they decide the 3 
Step 3.1(pre): To 
introduce the new 
topics.  
Step 3.2 (while):  
To develop 
students reading 
strategies: 
Tablet PC 
Papers of the 
corners 
(Appendix 4.6) 
Graphic 
organizer 
(Appendix 4.7)  
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 most important ones. Finally, each partner reads 
aloud its answers, the T writes them in the 
blackboard and the class choses 4 main topics to 
explore. T guides students if they do not propose 
aspects like: their identity, their island, their origin, 
and their habitudes.  
 
Step 3.2: T explains SS that Medusa has sent them 
some information about the creatures that will help 
them to find the creatures in the school. However, 
Medusa is much disorganized and all the texts and 
song are not in order. The topics Medusa has sent 
are: the creatures’ identity, their island, their origin, 
and their habitudes. To do so, we do experts groups: 
each member of the groups goes to a different 
corner and he/she recovers information that he will 
tell later to his/her team´s classmates. In each 
corner, SS use graphic organizers to recover the 
essential information that will help them to find out 
the mythological creatures. The four corners are: 
 Identity corner: SS have to reorganize the 
sentences of a text, answer a question and 
complete the graphic organizer. 
 History corner: SS have to organize the 
sentences of a text, answer a question and 
complete the graphic organizer.  
 Island corner: SS have to reorganize the 
lyrics of the song, draw the island following 
the instructions and complete the graphic 
organizer.Song:  
https://www.youtube.com/watch?v=GEnJ0C6M
pbo  
 Habits corner: SS have to link the title of 
each text with it, answer a question and 
inferring, looking 
for specific 
information, 
semantic mapping, 
predicting.  
To promote 
receptive skills: 
extracting specific 
information. 
Step 3.3 (post): To 
promote interactive 
skills.  
 
Song´s link. 
Cheat-sheet to 
help them to 
tell the 
information 
(Appendix 4.8) 
Paper to write 
the clues 
(Appendix 4.9)  
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complete the graphic organizer.  
 
Step 3.3: once they have recovered the information 
SS go to their groups and they share the information 
with their team. To do so, they will have cheat 
sheets that will help them to communicate what 
they have recovered.  
 
Step 3.4: T asks to the SS about the words that are 
underlined in the texts or songs. T explains that are 
clues from Medusa to know where the mythological 
creatures are.  SS write the clues in the big paper.  
 
LESSON 3 
LEARNING OUTCOMES 
At the end of this session, students will be able to… 
LINGUISTIC STATION 
 SS will be able to answer SS global questions, specific questions and questions of interference of a text.  
 SS will be able to identify nine adjectives in the text.  
 SS will be able to recognise one superlative form in the text. 
SPATIAL STATION  
 SS will be able to understand the meaning of his/her classmates’ text and draw the correct picture.  
 SS will be able to identify eight adjectives in the text.  
 SS will be able to recognise one superlative form in the text. 
MUSICAL STATION 
 SS will be able to answer the questions: “What is the song about?” and “What did Pegasus to be busy” 
after having listen to the song once. 
 SS will be able to complete the gaps looking for specific information.  
 SS will be able to identify nine adjectives in the song. 
 SS will be able to recognise one superlative form in the song. 
LOGICAL MATHEMATICAL STATION 
 SS will be able to put together the descriptions of each jigsaw. 
 SS will be able to identify nine adjectives in the jigsaw. 
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 SS will be able to recognise one superlative form in the jigsaw. 
NATURALISTIC STATION 
 SS will be able to share their cares of the siren with their classmates by using “I will take care to my 
siren by……” “I will give her……….”. 
 SS will be able to reach an agreement on 4 cares for the siren exchanging their views by using  “I 
(completely/really/totally/ absolutely) agree with you”; “I hold the same opinion”; “No doubt about it”; 
“I see what you mean, but…”; “For me, the best care is to…”; “I don´t agree on you on that”.  
 SS will be able to find eight adjectives in the text. 
 SS will be able to recognise one superlative form and one comparative form in the text. 
 
RESCOVERY 
TASK 3: WE DISCOVER SOME MYTHICAL CREATURES (30 minutes) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic  
Interpersonal 
Intrapersonal  
Musical   
Spatial  
Logical-
mathematical 
Naturalistic  
 
 
 
 
 
 
 
 
 
 
 
T creates 5 stations in the classroom. In each station 
SS discover different creatures´ myths and 
descriptions. Before starting, the T explains each 
station. Each station will have a colour and the 
photocopies of the students will be in the colour of 
the station.  
It is important to say that, although the stations are 
related to just one intelligence, others can be also 
practiced. Fast finishers can go to other stations in 
case they finish theirs.  
 
“Medusa has sent us information about the 
creatures that live in the island because she knows 
that 4 creatures have gone but not which ones: the 
island is very big!” “You are going to rotate and 
discover the creatures of at least 4 stations”.  
To give students 
examples of what 
they can do later.  
To promote 
students´ 
communicative 
skills.  
Paper stations 
(Appendix 
4.10) 
LINGUISTIC STATION       : SS discover the myth 
and description of Medusa through a virtual 
museum in the link https://cospac.es/mv0j   
Pre: To activate 
previous 
knowledge.  
Tablets 
Appendix 4.10   
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Pre-reading:  
Round-robin answering the following questions: 
 Have you ever visited a museum? And a 
virtual one?  
 Which was the topic of the museum?  
Then, SS individually make skimming of the text 
answering the question: What do you think the text 
is about? 
While-reading: SS answer individually global 
questions, specific questions and questions of 
interference.  
1. Who fell in love with Poseidon? 
2. Why did Athena punish Medusa? 
3. Which was the power of Medusa? 
Post-reading: SS answer individually the following 
questions: 
1. Do you find any superlative or comparative 
form? And past verbs?  
2. Write a list of the adjectives that appear in 
the text. 
SS will use these superlatives or comparatives 
forms and adjectives in their descriptions.  
To practice text-
attract techniques 
(skimming).  
While: To develop 
reading strategies 
such as looking for 
specific 
information, global 
meaning or 
inferring. 
Post: To focus on 
form.   
SPATIAL STATION    : SS in pairs discover the 
description and myth of Centaurus and Cerberus.    
Pre-reading: rally-robin answering two questions 
about their creatures: 
 Do you know what Cerberus and Centaurus 
had in common? 
 Do you know some mythical creatures that 
had half human body and half animal body? 
While reading: Rally coach activity. First, A reads 
a myth aloud and B has to make a quick picture 
about what A is telling and answer a global 
Pre:  To engage 
students in the 
discovery of their 
creatures´ 
characteristics.  
To activate existing 
schematic 
knowledge. 
While: To develop 
students reading 
strategies.  
To practice their 
Appendix 4.10    
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question that is corrected by B. Then, B reads 
his/her text aloud and A has to make a quick picture 
about what B is telling and answer a specific 
question.  
Post-reading: SS make individually a focus on 
form activity. They have to underline on their texts:  
 Adjectives. 
 Superlative or comparative forms. 
 Past verbs.  
SS will use these superlatives or comparatives 
forms and adjectives in their descriptions.  
reading aloud.  
Post: To focus on 
form.  
MUSICAL STATION     : SS listen a song about 
Pegasus. Link to the song:  
Pre-listening: SS do round-robin answering the 
following questions:  
 Have you ever ridden a horse? 
 Have you heard talking about unicorns? 
 How are they? 
 Do you know what “dreadful” is? Read the 
sentence to help you.  
While-listening:  
First, SS listen the song without looking the lyrics 
and answer the following questions:   
 What is the song about? 
 What did Pegasus to be busy? 
Second, SS listen the song and complete the gaps. 
Link: https://youtu.be/4rY9UPiFr84    
Post-listening:  
First, SS make individually a focus on form 
activity: they have to underline on their song:  
 Adjectives. 
 Superlative or comparative forms. 
 Past verbs. 
Pre:  
To activate 
previous 
knowledge. 
To develop 
receptive subskills: 
working out 
meaning from 
context.  
While: To promote 
receptive skills: 
getting the general 
picture and 
extracting specific 
information. 
Post: To focus on 
form. To promote 
creative writing 
skills.  
Tablets. 
Song. 
Appendix 4.10 
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SS will use these superlatives or comparatives 
forms and adjectives in their descriptions.  
Second, they have to draw a picture for the cover of 
the song.  
LOGICAL-MATHEMATICAL STATION         : 
SS solve 4 jigsaws of 4 different creatures. The 
jigsaws will be given all together and mixed.  
Pre-reading: SS do round-robin answering the 
following questions:  
 Have you ever played a jigsaw? 
 When? Where? 
 How many pieces did it have? 
While-reading: In group, SS put together the 
pieces of each creature.  
Post-reading:  
First, SS make individually a focus on form 
activity: they have to underline on their jigsaws:  
 Adjectives. 
 Superlative or comparative forms. 
 Past verbs. 
SS will use these superlatives or comparatives 
forms and adjectives in their descriptions.  
Second, they have to create another piece to each 
jigsaw. 
Pre:  
To activate 
previous 
knowledge. 
While: To develop 
students reading 
strategies: 
extracting specific 
information and 
getting the general 
picture. 
Post: To focus on 
form. To promote 
creative writing 
skills. 
Appendix 4.10 
NATURALISTIC STATION       : SS discuss about 
how they will take care of a siren. To do so they:  
Pre-speaking:  
First, SS make round-robin answering the following 
questions:  
 Have you ever heard about sirens? 
 How can you describe them? 
 Did you know that they were dangerous? 
Second, individually they read the text about sirens.  
Pre:  To engage 
students in the 
discovery of their 
creature´s 
characteristics.  
To activate existing 
schematic 
knowledge. 
To help SS in the 
Appendix 4.10  
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Speaking: SS make “think, pair, share” talking 
about how they will take care of a siren and they 
decide which the four best ideas are. It is an 
interpersonal speaking task because SS have to 
negociate meaning, a context is provided and they 
share a communicative purpose. To do so, SS have 
cheat sheets that will help them to create their 
sentences (See Appendix 7).  
Post-speaking: SS have to look for the adjectives, 
superlative or comparative structures and past verbs 
in their texts. SS will use these superlatives or 
comparatives forms and adjectives in their 
descriptions.  
speaking because 
they will know 
more about sirens.  
Speaking: To push 
SS using speaking 
strategies when 
talking such as: 
asking for 
clarification, using 
conversation 
maintenance cues, 
among others.   
Post: To focus on 
form.  
 
LESSON 4 
LEARNING OUTCOMES 
At the end of this session, students will be able to… 
 SS will be able to write 6 comparatives and superlatives expressions in the crossword regarding the 
sense of the sentence.  
 SS will be able to match environment vocabulary: river, lake, air, island, trees, streams, hill, sea, forest, 
mountain and jungle with their pictures.  
 SS are able to formulate WH questions with “where”; “when”; “how”; “why”; “who”; “what”; “Which 
+ NP”; “what happened?” regarding the answers of those questions.  
 SS will be able to add 4 arguments to their own point of view.  
 SS will be able to present their arguments using “The most important thing is…”; “Also, ....”; “To 
begin with, …” 
 SS will be able to express their opinions using “In my opinion”;  “In my view”; “Well, I think …”;  “I 
believe”. 
 SS will be able to express agreement using “Exactly!”; “That’s right!”; “I couldn’t agree with you 
more!” ; “That’s just what I was thinking!”.  
 SS will be able to express partial agreement using: “Well, yes, but ...” and “Hmm, possibly, but…”  
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 SS will be able to express disagreement with a statement using “No (shake of the head)”; “I don’t think 
so!”;  “On the contrary!”; “I totally disagree because...” 
 SS will be able to reach a conclusion using “In the end,…” and “So, finally,…” 
 
RESCOVERY  
TASK 4: FINDING THE LAST CLUES (40 minutes) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic   
Spatial  
Bodly- 
kinaestetic 
Interpersonal 
Logical- 
mathematical 
Step 1 (in groups): T announces SS that Medusa 
has sent them some clues to finally find the 
mythical creatures. The clues are hidden in 4 
different activities and all the groups are going to 
do all of them. The activities are going to be done in 
different parts of the classroom, and each time that 
SS ear the whistle they have to move to other 
activity. Each activity works on a content worked in 
the previous lessons. The activities are:  
 Mythical crossword: SS have to complete a 
crossword using the antonyms of the words 
in brackets. These words have to be 
expressed in comparative or superlatives 
forms.  
 Environment game: SS play the game 
“memory” but with cards related with 
environment places in which the mythical 
creatures live in the island.  
 What do I look like?: SS play the mime 
game with adjectives that describe mythical 
creatures. They have to guess the adjective 
that the other team classmates are 
representing.  
 Mythical goose: SS play the game goose to 
To help students on 
the formation of 
comparatives and 
superlatives and wh 
questions.  
To promote 
students´ memory, 
acting skills and 
vocabulary 
awareness in 
environment and 
adjectives words.  
 
Paper of the 
Mythical 
crossword 
(Appendix 
4.11). 
Paper of the 
environment 
game and its 
cards 
(Appendix 
4.12). 
Paper of the 
“What do I 
look like” 
game and its 
cards 
(Appendix 
4.13).   
Paper of the 
Mythical 
goose game, 
its board, a die 
and four 
markers 
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revise WH questions. In the squares they 
have the answers and they have to formulate 
the questions for those answers.  
At the end of each activity SS have a clue of where 
the mythical creatures are hidden.  
 Mythical crossword: Books. 
 Environment game: Fruits. 
 What do I look like?:  Small children. 
 Mythical goose: Mirrors.  
(Appendix 
4.14).  
The 4 loups 
with the cues 
(Appendix 4. 
15). 
 
TASK 5: WHERE ARE THEY? (20 minutes) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic   
Spatial  
Bodly- 
kinaestetic 
Interpersonal 
Logical- 
mathematical  
Step 1 (whole group and in groups): T asks SS 
about the clues they have found and T writes them 
in the paper clue. And ask que following questions 
to the SS:  
 Where can you find tales and books in the 
school? Answer: Library. 
 Where can you find sunshine and fruits in 
the school? Answer: playground. 
 Who dress up last carnival like Greeks? 
Answer: the Greek class in Infant 
Education.  
 Where do you can find fresh water? 
Answer: Bathroom.  
Each group goes looking for the creatures taking 
into account the clues found.  
 Team 1: Trees in the playground. 
 Team 2: Library. 
 Team 3: Infant Education building. 
 Team 4: Bathroom.  
In each of these spaces there are 4 papers but the 
creatures are just in one paper in each space. SS 
To promote SS 
comprehensive 
skills through a 
video, a text, a 
jigsaw and a word 
search. 
The paper to 
write the clues 
(Appendix 
4.7).  
App “We find 
the creatures”. 
Papers of 
augmented 
reality  
(Appendix 
4.16).  
Tablet.  
Messages from 
the creatures 
(Appendix 
4.17).  
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need the app “We find the creatures” on their 
Tablets to make creatures visible because 
augmented reality is used. This app can be 
downloaded in the following link:  
https://drive.google.com/file/d/1MgbhTENYiD37aep2p
OZRCCXigzE3M9Pd/view?usp=sharing 
 
SS have just to open the app and put the tablet on 
the papers and see in which one the creature is 
hidden. 
Once they find the creatures which can be just seen 
with the app of the Tablet. The creatures can only 
communicate in one way and that´s why they are 
going to give to each team a message expressed in 
different ways: through a video, through a jigsaw, 
through a text and through a word search.  
 Step 2 (whole class):  SS return to the class and T 
asks what has happened. The spokesperson of each 
group tells the class what they have found. 
To promote SS 
summarizing 
capacity and 
interactional skills. 
- 
TASK 6: DEBATE (30 min) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic 
Interpersonal 
Intrapersonal    
Spatial   
Bodly-  
kinaesetic 
Naturalistic  
 
T proposes to do a debate to decide if they help the 
mythical creatures or not.  
Step 1 (whole group): T gives to a pair a paper with 
a sentence written, the sentence can be for or 
against helping the creatures. SS stand up and have 
to follow the other pairs that have the same view as 
them (positive or negative). 
 
To create the 2 
groups. 
Sentences for 
and against 
helping the 
mythical 
creatures 
(Appendix 4. 
18).  
Step 2 (half classroom groups): SS have to add in 
an organizer at least 4 more ideas to the ones that 
To enrich their 
arguments. 
Organizer to 
add the ideas 
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the T has gave them.   (Appendix 
4.19).  
 
 Step 3 (whole classroom): the debate is carried out. 
SS have cheat-sheets to help them when expressing 
their views. In order to promote that everyone takes 
part in, each S has 2 bows that he/she can use 
during the debate and at least all of the SS have to 
use 1.  At the end, they decide to help the creatures. 
To promote SS 
arguing skills. 
To promote that all 
the SS take part in 
the debate. 
Cheat-sheets 
for the debate 
(Appendix 
4.20).  
Bows. 
 
LESSON 5 
LEARNING OUTCOMES 
At the end of this session, students will be able to… 
  SS are able to identify the 5 steps to create a museum mentioned in the video.  
 SS are able to classify the 5 paragraphs with their steps while watching the video.  
 SS will be able to include all the parts in their descriptions: where the creature lives, the type of animal; 
its physical appearance, its powers and a picture. 
 SS will be able to include several descriptive adjectives in their descriptions. 
 SS will be able to include in the right way several comparative and superlative forms in their 
descriptions. 
 SS will be able to select the relevant parts of their descriptions in order to create their presentation.  
 
RESCOVERY 
TASK 7: HOW WE CAN CREATE OUR MUSEUM? (25 minutes) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic  
Spatial  
Musical   
Step 1 (whole group): Brainstorming about what 
are the steps to build a museum using 
https://wordart.com/. SS use their tablets and T 
projects the cloud obtained.   
“If you remember last day we decided to help the 
creatures and create a museum with invented 
To activate 
previous 
knowledge. 
Tablets.  
Word app. 
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creatures, so today we are going to watch a video 
that explains us the steps we have to follow”.  
Linguistic   
Spatial  
Musical   
Step 2 (individually): SS watch the video. First, 
they complete the graphic organizer with the steps 
they have to follow. Second, they link 5 paragraphs 
with the 5 steps.  Link of the video:  
https://youtu.be/ifBBgc7vwdE  
To promote 
receptive skills: 
extracting specific 
information and to 
recognise discourse 
patterns and 
markers 
Video. 
Graphic 
organizer of 
the steps of the 
museum 
(Appendix 
4.21). 
 
Linguistic  
Interpersonal  
Step 3 (whole group): T explains that they are 
going to follow the steps. First, they are going to 
plan how to create and present the creature (plan 1). 
Then, they will create the creature and its 
presentation (create 1). After, they will take into 
account the audience and they will do a plan of the 
creation of the museum and the guide talk (plan 2). 
Finally, they will create the museum (create 2). 
To make SS aware 
of the steps that are 
going to be 
followed.  
- 
 
WE PLAN 1 
TASK 8: WE PLAN OUR CREATURE (55 minutes)  
Type of 
intelligence 
Steps Objectives Materials 
Linguistic  
Interpersonal  
Intrapersonal  
Spatial 
Step 1 (the whole group): T asks SS which format 
they want in order to do the creature. T will 
propose some of them: video, song, book, poster 
board, jigsaw, play, dance, among others, but SS 
will also propose. The groups will vary according 
to SS´ interests.  
 
“Today we are going to create the creatures. If you 
remember, the other day, we saw a lot of examples 
of how we can present a creature. Do you 
To help SS 
deciding the format 
in which SS will 
present their 
creatures.   
To create the 
groups.  
- 
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remember them?” “You have now to propose some 
ideas or chose one of the ideas of the whiteboard”.  
Linguistic  
Intrapersonal  
Spatial  
Step 2 (the whole group): T gives SS the rubric 1 
that explains how they are going to be assessed in 
the creation and presentation of the mythical 
creature task.  
 
“Okey, know I am going to give you the rubrics of 
your final product which is the presentation of your 
creature”  
To make SS aware 
of the requirements 
of the product.  
Rubric 1: 
“Creation and 
presentation of 
our mythical 
creatures” 
(Appendix 
4.22).  
 
Linguistic  
Interpersonal  
Spatial 
Logico-
mathematical 
Naturalistic  
Step 3 (in groups): SS receive scaffolding through 
organizers to create their creatures. Also, they can 
use the materials of the previous lessons in order to 
get ideas and use some vocabulary.  They have to 
complete: where the creature live, the type of 
animal, a description, its powers, draw a picture 
and write the materials they are going to use to 
create it.  
 
“Now, you have 15 minutes to decide you creature, 
to do so, you have to complete this organizer”.  
To help SS 
organize their 
ideas. 
Organizer 
creation 
(Appendix 
4.23). 
Linguistic  
Interpersonal  
Spatial 
Logico-
mathematical 
Step 5 (in groups): SS plan how it is going to be 
their creatures´ presentation. To do so they 
complete an organizer in which they have to write 
the complete description of their creature and select 
the parts of the description that are going to be 
included in the presentation.  
To help SS 
organize their 
ideas.  
To promote writing 
skills.  
Organizer 
presentation 
(Appendix 
4.24).  
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LESSON 6 
LEARNING OUTCOMES 
At the end of this session, students will be able to… 
  SS will be able to include several descriptive adjectives in their creatures´ presentations in the right 
way. 
 SS will be able to include several comparative and superlative forms in their creatures´ presentations 
adequately. 
 
WE CREATE 1 
TASK 9: WE CREATE OUR CREATURE AND ITS PRESENTATION (90 minutes) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic  
Interpersonal  
Bodly- 
kinesthetic 
Intelligences 
chosen by the SS 
Step 1: SS create 3D models about their creatures 
using recycled materials. To do so, they will use 
the organizer “we create the creature” that they 
have already completed.  
To promote 
students creative 
skills.  
Depending on 
students´ 
choices.  
 
Intelligences 
chosen by the SS 
Step 2 (in small groups): SS present their creatures 
using the format they have decided. To do so, they 
will use the organizer “let´s present our creature” 
that they have already completed. 
  
To present their 
creatures using 
different formats.  
Depending on 
students´ 
choices.  
 
 
LESSON 7  
LEARNING OUTCOMES 
At the end of this session, students will be able to… 
  SS will be able to include several descriptive adjectives in their tour guides talk. 
 SS will be able to include several comparative and superlative in their tour guides talk. 
 SS will be able to introduce the guide tour using “Hello everyone”; “We are…..”; “This is a museum 
about…”; “The rules of the museum are…”; “Do you want to start?” or using other expressions created 
by themselves. 
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 SS will be able to move to one creature to another and talking about them using “First”; “Second,”; 
“This creature is…”; “Here you can see…”; “Our last creature” or using other expressions created by 
themselves. 
 SS will be able to close the guide tour using “This is the end of our tour”; “We hope you have liked; 
“Have you got any questions?” or using other expressions created by themselves.  
 
WE PLAN 2 
TASK 10: WE PLAN OUR MUSEUM (40 minutes) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic  
Spatial 
Intrapersonal   
 
SS determine the audience, they plan how the 
museum is going to be organized and decorated 
and they write the guide tour talk.  
 
Step 1: SS follow the visible thinking routine 
“Creative Hunt” to stablish the purpose and the 
audience of the museum. To do so, they are asked 
to write individually in an orange paper the 
audience and in a blue paper the purpose of the 
museum. T takes all the paper and he/she reads 
them aloud. T writes the answers in the whiteboard 
and the whole group arrive to a conclusion.  
To promote writing 
skills: reflection 
about the audience 
and the purpose.  
  
Blue and 
orange papers.  
Linguistic  
Spatial  
Interpersonal  
Step 2 (in groups and whole group): T explains to 
the SS that it is turn to plan the museum. To do so, 
they are going to use the app Classkick in their 
Tablets. In this app the SS are asked to answer 2 
questions:  
 How do you want to organize the museum? 
 What is the decoration you want to use? 
This app allows the T to see what the SS are 
writing and project it on the whiteboard. So, once 
they have answered, all together will arrive to a 
common decision taking into account the groups´ 
To help SS 
organize their 
planning ideas of 
the museum.  
 
Classkick page:  
app.classkick.c
om/#/ 
assignments/ 
AWsxAeF1Qg
-
Yww96aQFCt
A 
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answers. T gives a function to each group.  
 Team 1: decoration. 
 Team 2:  place the creatures. 
 Team 3: place the presentations of the 
creatures.  
 Team 4: decoration. 
Linguistic  
Spatial  
Interpersonal  
Step 3 (in groups): SS plan what they are going to 
say in their tour guides to the 2th and 3th primary 
classes. To do so, T gives them a rubric about how 
are they going to be assessed, an organizer and 
cheat-sheets that will help them with starting 
sentences.  
 
To make SS aware 
of the requirements 
of the guide tour 
talk.  
To help them 
organize their 
ideas. 
Tour guide 
rubric 
(Appendix 
4.25). 
Tour guide talk 
organizer 
(Appendix 
4.26).  
Cheat-sheet 
tour talk 
(Appendix 
4.27). 
WE CREATE 2  
TASK 11: WE CREATE THE MUSEUM (50 minutes) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic   
Spatial 
Bodly- 
kinaesthetic 
Interpersonal 
SS create the museum regarding the distribution of 
the tasks that the T made in the step 2 of the Task 
10 (“We plan our museum”). The museum is 
created in the library of the school.  
To develop 
creative skills.  
The mythical 
creatures 
created by the 
SS.  
The 
presentations 
of the mythical 
creatures.  
The materials 
needed by the 
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LESSON 8 
 
LESSON 9  
LEARNING OUTCOMES 
At the end of this session, students will be able to… 
 SS will be able to introduce the guide tour using “Hello everyone”; “We are…..”; “This is a museum 
about…”; “The rules of the museum are…”; “Do you want to start?” or using other expressions created 
by themselves. 
 SS will be able to move to one creature to another and talking about them using “First”; “Second,”; 
“This creature is…”; “Here you can see…”; “Our last creature” or using other expressions created by 
themselves. 
 SS will be able to close the guide tour using “This is the end of our tour”; “We hope you have liked; 
“Have you got any questions?” or using other expressions created by themselves.  
 
SS to decorate 
the museum.  
WE ACT  
WE BECOME TOUR GUIDES (90  minutes) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic   
Bodly- 
kinaesthetic 
Interpersonal 
SS rehearse the tour guides they are going to offer 
to the 2th and 3th primary classes.  
To practice oral 
skills.  
Organiser 
created by the 
students in the 
plan 2 stage.  
WE PRESENT  
TASK 12: WE OPEN OUR MUSEUM!(45 min) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic  
Bodly- 
kinaesthetic 
Each group make a tour guide. There are 2 classes 
in each level (in 2th and in 3th of primary), 
therefore, each group of 4 students is going to do 
To practise oral 
skills.  
The outline 
create by the 
SS.  
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Interpersonal  the presentation to a class.  
While the SS guides are doing their work, the other 
SS will be rehearsing in the classroom.  
WE ASSESS  
TASK 13: GIVING WISHES AND STARS (15 minutes) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic  
Spatial 
Intrapersonal   
 
Step 1 (individually): SS assess their own work, 
their group work and the teacher´s work. To do so, 
there are 3 post-box in the class. 
 Individual post-box: SS write stars 
(positive things) and wishes (things to 
improve) about their individual work during 
the project. To do so, they use the stars and 
wishes templates for individual work.  
 Group post-box:  SS write stars (positive 
things) and wishes (things to improve) 
about the group work during the project. To 
do so, they use the stars and wishes 
templates for group work.   They will write 
two papers of group work: one for their first 
group (from we are a team to rescovery) 
other for the second group (from we plan 1 
to we celebrate). 
 Teacher´s post-box: SS complete the Exit-
tickets. In the Exit tickets they write their 
feelings and things to improve for the 
teacher. 
To make SS aware 
of their strengths 
and their 
weaknesses in 
order to promote 
their future work.  
3 post-boxes 
(Appendix 
4.28). 
Star and 
wishes 
templates for 
individual and 
group work 
(Appendix 
4.29). 
Exit-tickets 
(Appendix 
4.30).  
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Linguistic 
Spatial   
Interpersonal  
 
 
Step 2 (whole group): T gives SS their rubrics 
evaluated. 
To make SS aware 
of their strengths 
and their 
weaknesses in 
order to promote 
their future work. 
SS rubrics.  
WE CELEBRATE  (30 min) 
Type of 
intelligence 
Steps Objectives Materials 
Linguistic  
Interpersonal.  
The others 
depend on SS 
choices.  
Step 1 (whole group): SS receive a certificate from 
the mythical creatures expressing gratitude for their 
help.  
 
To reward SS for 
their work.  
Certificates 
(Appendix 
4.31).  
 
Step 2 (whole group): SS celebrate that they have 
helped the mythical creatures and their learning 
making an activity they have previously decided. 
Some ideas could be playing a game, doing a sport 
game, dancing or making a picnic. 
Depending on 
SS choices. 
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1. WE ARE A TEAM 
 
MEMBERS 
 
 
NAME AND 
SLOGAN 
 
ROLES 
 Spokesperson: 
 Secretary: 
 Controller: 
 Coordinator: 
 
FUNCTIONING 
RULES OF THE 
TEAM: 
1.  
2.  
3.  
4.  
 
PERSONAL 
AGREEMENT 
1.  
2.  
3.  
4.  
 
 
 
 
DATE: SIGNATURES: 
APPENDIX 4.1: Group paper 
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1. WE ARE A TEAM 
 
  
APPENDIX 4.2: Templates of the roles 
The SPOKESPERSON… 
 Presents to the whole 
group the tasks carried out. 
 Answers the possible 
questions.  
 
The CONTROLLER… 
 Controls the time. 
 Checks that everything is 
organized. 
 Supervises the noise level.  
 
The COORDINATOR… 
 Coordinates the work that 
has to be done. 
 Checks the work done. 
 Encourages his/her 
classmates.  
 
The SECRETARY… 
 Registers the tasks that 
have to be done. 
 Remembers personal 
agreements. 
 Is in charge of the 
materials.  
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1. WE ARE A TEAM 
 
 
 
 
APPENDIX 4.3: Route paper 
1 2 
5 
4 3 
7 8 
6 
9 
WE ARE A TEAM 
WE FEEL 
RESCOVERY WE  
PLAN 
WE CREATE 
 
WE ACT 
 
WE 
PRESENT WE ASSESS 
WE 
CELEBRATE 
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2. WE FEEL 
 
  
LINGUISTIC 
1. – 
2. – 
3. – 
4. – 
5. – 
6. – 
7. – 
8. - 
INTERPERSONAL 
BODLY-KINAESTETIC  
 
APPENDIX 4.4: Templates genially 
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2. WE FEEL 
  
INTRAPERSONAL 
 
 
___________________________ 
___________________________ 
___________________________ 
___________________________ 
___________________________ 
 
 
___________________________ 
___________________________ 
___________________________ 
___________________________ 
___________________________ 
 
NATURALISTIC 
Animals: 
Why? 
 
LOGICAL-MATHEMATICAL 
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2. WE FEEL 
  
SPATIAL 
 
MUSICAL 
 
 
___________________________ 
___________________________ 
___________________________ 
___________________________ 
___________________________ 
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3. RESCOVERY 
 
Where + auxiliary + subject + main verb (+ extra 
information...) 
When + auxiliary + subject + main verb (+ extra 
information…) 
How + auxiliary + subject + main verb (+ extra 
information…) 
Why + auxiliary + subject + main verb (+ extra 
information...) 
Who+ auxiliary + subject + main verb (+ extra 
information…) 
What + auxiliary + subject + main verb (+ extra 
information…) 
Which + auxiliary + subject + main verb (+ extra 
WH QUESTIONS 
APPENDIX 4.5: Cheat-sheets wh questions 
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3. RESCOVERY 
IDENTITY CORNER 
 
1. Read the paragraphs and organize them. 
2. Answer the following question: how many origins the mythical 
creatures have? 
…………………………………………………………………………………… 
……………………………………………………………………………………
…………………………………………………………………………………… 
3. Complete your organizer with the information you will tell to your 
group. 
 
 
 
A mythical beast is an imaginary 
creature. Some such as the dragon, 
the griffin or the unicorn have their 
origin in traditional myth and have 
at one time been believed to be 
real creatures. 
Others were based on real creatures, originating in travellers' tales; such as the 
"Vegetable Lamb of Tartary". Examples of the semi-mythical creatures can be found in 
medieval bestiaries. 
Others, in more recent times have made their 
appearance in fantasy fiction. Jorge Luis 
Borges wrote and edited the Book of 
Imaginary Beings in 1969, expanding his 
original Spanish edition El Libro de los Seres 
Imaginarios. 
This book contains descriptions of 120 mythical beasts from folklore and 
literature. 
 
APPENDIX 4.6: Papers of the corners 
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3. RESCOVERY 
HISTORY CORNER 
 
1. Read the paragraphs and organize them. 
2. Answer the following question: why do you think they have been 
so famous?  
……………………………………………………………………………………
……………………………………………………………………………………
…………………………………………………………………………………… 
3. Complete your organizer with the information you will tell to your 
group.  
 
 
 
Finally, they have played significant 
roles in human society, and have served 
to stimulate the imagination and desire 
that is ingrained in human nature to 
experience more than this physical 
world. 
This religion created numerous 
characters like the gods and these 
creatures which were usually formed by 
parts humans and animals. 
Also, living animals or fossils have inspired 
these mythological creatures. Even today, 
these beings, from the powerful dragon to 
the soaring phoenix, continue to thrill, 
terrify, entertain, and inspire us. 
Mythical creatures, legendary beasts, and 
supernatural, mystical, and god-like beings 
have fascinated us since ancient times. They 
were born in the Greek religion in 1700 before 
Christ. 
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3. RESCOVERY 
ISLAND CORNER 
 
 
 
 
 
 
 
 
 
 
1. Listen the song and order the lyrics. 
2. Could you draw the island following the instructions? 
 
 
 
 
 
3. Complete your organizer with the information you will tell to your 
group. 
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3. RESCOVERY 
4. HABITS CORNER 
 
1. Link the paragraphs with their topics: 
1. Exercise each day.  
2. Catch those zzz’s.  
3. Wake up with a stretch.   
4. Stay hydrated.   
5. Reuse and recycle.  
6. Don’t skip meals.   
7. Soak up some sun.   
  
 
 
 
 
 
 
 
 
 
 
 
 
Mythical creatures are masters 
at sitting around and chilling, 
but they also find joy in 
keeping their heart moving. 
They remind us that exercise 
isn’t just healthy, but it can be 
fun, too. 
Mythical creatures play hard, 
but they also know when it’s 
time to recharge, and that’s 
when they head for their 
favourite bed or sunbeam. 
Pegasus, especially, are 
masters at this activity. It 
promotes joint health, muscle 
strength and flexibility. 
Mythical creatures like being in 
places with water and fresh 
because they drink a lot of it!. 
Mythical creatures for obvious 
reasons make do with what 
nature has to offer. Using that 
Materia they create their 
houses.  
Mythical creatures love to eat. 
They’re very good at eating 
just the right portion at exactly 
the right time, not choosing to 
go hungry. 
For the mythical creatures 
feeling that warmth on your 
skin is rejuvenating (and a 
healthy way to get your 
Vitamin D). 
2. Answer the following question: What do 
you think the houses of mythical creatures 
are made of? 
………………………………………………………
………………………………………………………
………………………………………………………
………………………………………………………
………………..................................................... 
3. Complete your organizer with the 
information you will tell to your group. 
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3. RESCOVERY 
WHAT I HAVE TO TELL MY TEAM CLASSMATES? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. RESCOVERY 
 
RELEVANT ASPECTS IRRELEVANT ASPECTS 
CURIOSITIES 
 
APPENDIX 4.7: Graphic organizer 
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3. RESCOVERY 
  
I have found that……. 
For me, the most important aspect 
is….. 
The less important aspects are…. 
As curiosities I have found ….. 
 
CHEAT-SHEET: SHARINGTHE 
INFORMATION RECOVERED 
APPENDIX 4.8: CHEAT-SHEET: SHARINGTHE INFORMATION 
RECOVERED 
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3. RESCOVERY 
 
  
OUR CLUES 
Clue 1:  
Clue 2:  
Clue 3:  
Clue 4:  
 
Clue 5:  
Clue 6:  
Clue 7:  
Clue 8:  
 
APPENDIX 4.9: CLUE PAPER 
:  
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3. RESCOVERY 
 LINGUISTIC STATION 
BEFORE READING: 
Round robin:  
 Have you ever visited a real-life museum?  
 And a virtual one?  
 Which was the topic of the museum?  
Individually:  
 Skimming: have a quick reading. What do you think the text is 
about?  
.....................................................................................................................
.......................................................................................................... 
 
WHILE READING:  
Once you have read the text, answer individually the following questions:  
 Who fell in love with Poseidon? 
........................................................................................................... 
 Why did Athena punish Medusa? 
.....................................................................................................................
........................................................................................................... 
 Which was the power of Medusa? 
.....................................................................................................................
.......................................................................................................... 
POST READING 
1. Do you find any superlative or comparative form?................................... 
2. Write a list of the adjectives that appear in the text.         
APPENDIX 4.10: Papers of the stations 
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   3. RESCOVERY 
SPATIAL STATION (A) 
 
BEFORE READING:  
 Do you know what Cerberus and Centaurus had in common? 
 Do you know some mythical creatures that had half human body 
and half animal body?  
 
WHILE READING:  
1. A READS B DRAWS 
First, A reads the following text and B while A is reading; he/she draws the 
monster.  
Centaurs are half-human and half-horse creatures in Greek mythology. 
They have the body of a horse and the torso, head and arms of a man. 
They were all born from the union of a single Centaurus with the 
Magnesian mares. The Centaurs were one of the most famous creatures 
of the Greek Mythology because they were totally unpredictable, wild 
and extremely violent towards women and other people. However, 
Chiron was a notable exception; modest and civilised, he was known for 
his medicinal skills and teaching abilities. He lived on Mount Pelion in 
Thessaly and he was immortal; however, he was accidentally hurt by 
Heracles with an arrow. He was an amazing monster!  
Then, B answers aloud the following question: 
 Why was Chiron an exception? 
 
Finally, A corrects B if necessary.  
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3. RESCOVERY 
2. B READS A DRAWS 
 
 
 
 
 
 
 
 
 
AFTER READING:  
Individually, underline in your text:  
 Adjectives. 
 Superlative or comparative forms.  
 Past verbs. 
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       3. RESCOVERY 
 SPATIAL STATION (B)  
BEFORE READING:  
 Do you know what Cerberus and Centaurus had in common? 
 Do you know some mythical creatures that had half human body 
and half animal body?  
 
WHILE READING:  
1. A READS B DRAWS 
 
 
 
 
 
 
 
 
 
2. B READS A DRAWS 
First, B reads the following text and A while B is reading; he/she draws the 
monster.  
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3. RESCOVERY 
Cerberus, in Greek mythology, is the monstrous watchdog of the 
underworld. He had three heads, dreadful heads of snakes on his back, 
sharp claws, and he had a long serpent’s tail. He devoured anyone who 
tried to escape the kingdom of Hades, the lord of the underworld, and 
he refused entrance to living humans.  His father was Typhon, he was a 
large fire-breathing dragon with huge glowing red eyes, a hundred 
wings and a hundred heads. Her mother was Echidna and she was more 
terrific than his father: she was half snake and half human woman. 
Then, A answers aloud the following question: 
 What was the mission of Cerberus? 
 
Finally, B corrects A if necessary.  
 
AFTER READING:  
Individually, underline in your text:  
 Adjectives. 
 Superlative or comparative forms.  
 Past verbs. 
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3. RESCOVERY 
MUSICAL STATION 
BEFORE LISTENING:  
 Have you ever ridden a horse? 
 Have you heard talking about unicorns? 
 What do they look like?  
 Do you know what “dreadful” means? Read the sentence to help 
you.  
 
LISTENING: 
First, listen to the song without looking the lyrics and answer this question:  
 What is the song about? 
 What did Pegasus to be busy? 
Second, listen the song and complete the gaps:  
Pegasus was a flying ……………, 
with small ears and long ………….., 
his wings were large and his eyes dark.  
It was the most beautiful creature! 
 
He loved being a special …………. 
but people wanted to hunt Pegasus, 
because he was a flying creature 
but the gods always helped him. 
 
What about his ………..? 
Perseo was his father 
and Medusa his ………...  
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3. RESCOVERY 
She was a dreadful monster. 
 
Pegasus couldn´t live with his family,  
so he kept himself busy saving others,  
but he was sad of not having ………… and family 
to do things with. Poor fantastic horse! 
 
AFTER LISTENING:  
First, individually, underline in your text:  
 Adjectives. 
 Superlative or comparative forms.  
 Past verbs. 
 
Second, individually, draw a picture for the song. 
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3. RESCOVERY 
LOGICAL-MATHEMATICAL STATION 
 
BEFORE READING:  
 Have you ever played a jigsaw? 
 When? Where? 
 How many pieces did it have? 
 
READING:  
You have to compose 4 jigsaws (one jigsaw per creature) which 3 pieces 
each. All the jigsaws have: 
1. A picture of the creature. 
2. A description of the creature. 
3. A curious fact about the creature. 
 
AFTER READING:  
First, individually, underline in your text:  
 Adjectives. 
 Superlative or comparative forms.  
 Past verbs. 
Second, in groups, create another piece for each jigsaw.  
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3. RESCOVERY 
PUZZLES: 
(T has to cut the puzzles and mix the pieces) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Empusa is often described as a 
beautiful woman, who transformed 
into a creature with sharp teeth, 
flaming hair, and bat wings. 
 
 
This terrific 
woman 
seduced 
young men. 
traveling 
alone. 
 
Thanks to its 
horns, his 
power was 
to   defeat the 
gods. 
Ophiotaurus was a creature that 
was part bull and part serpent and 
it had a long and green tongue. 
 
Their charming names 
were Deino (death), 
Enyo (horror), and 
Pemphredo (alarm). 
 
The Graeae were three sisters who shared 
one ugly eye and one dirty tooth among 
them. Not surprisingly, they were awful 
and abominable creatures. 
 
She swallowed huge 
amounts of water 
three times a day 
before throw it back 
again. 
Charybdis was the hugest creature 
whose face was all mouth and whose 
arms and legs were wet flippers 
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3. RESCOVERY 
NATURALISTIC STATION 
 BEFORE SPEAKING:  
1. Answer the following questions:  
 Have you ever heard about sirens? 
 How can you describe them? 
 Did you know that they were dangerous? 
2. Do you want to dicover more caractheristics about sirens? Read 
individually the following text:  
Sirens (sometimes spelled as ‘seirenes’) are a type of creature found in 
ancient Greek mythology. Traditionally, the Sirens were daughters of the 
river god Achelous and a Muse. Sirens are commonly described as 
beautiful but dangerous creatures. They were more terrific than the ones 
we know nowadays. They were half birds and half beautiful maidens. 
They had feathered wings, clawed feet, and sometimes sparrow’s tails. 
The Sirens are one of the most famous creatures of the Greek mythology 
because of their high, clear, singing voices. They used their voices to 
make the sailors fall in love and eat them.   
SPEAKING:  
First, individually, write how you will take care of a siren?  
…………………….. 
…………………….. 
…………………….. 
Second, with you pair explain him/her what you will do and why. 
Third, with you group explain your ideas and their reason.  
…………………….. 
…………………….. 
…………………….. 
 
…………………….. 
…………………….. 
…………………….. 
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3. RESCOVERY 
Finally, decide the best 4 ideas that you will do if your pet is a siren.  
AFTER SPEAKING:  
Individually, underline in your text:  
 Adjectives. 
 Superlative or comparative forms.  
 Past verbs. 
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3. RESCOVERY 
CHEAT SHEETS 
  
DO YOU NEED HELP? 
 
 
 
I will take care of my siren by…… 
I will give her………. 
 
 
 
For me, the best care is to… 
I (completely/really/totally/ absolutely) agree with you 
I hold the same opinion 
No doubt about it 
I see what you mean, but… 
I don´t agree on you on that 
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3. RESCOVERY 
MYTHICAL CROSSWORD 
Complete the following crossword:  
1. Think about the antonyms of the words in brackets.  
2. Write their comparative or superlative form in the crossword. 
3. Check it with the sense of the sentence.  
VERTICAL 
1. Charybdis is the ………………….. creature (minuscule).  
2. The mythical creatures are the ……………  ………… (modern) 
3. Centaurs is one of the…………….. ………….. creatures (unknown).  
 
HORIZONTAL 
4. Ophiotaurus has the ……………. tongue (short). 
5. Pegasus is the ……….. horse of the island (black).  
6. Empura is…......   ………………than Centaurus (tiny).  
 
 
 
 
 
 
 
 
 
 
APPENDIX 4.11: Paper of the mythical crossword 
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3. RESCOVERY 
SOLUTION 
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3. RESCOVERY 
ENVIRONMENT GAME 
Did you know that all the creatures live in different parts of the island? 
With this memory game you are going to discover some of them! 
 
RULES:  
1. Put all the cards face down. 
2. In turns, one student puts face up 2 cards.  
3. If: 
 The picture coincides with the name the student keeps the 
cards. 
 The picture does not coincide with the name the student 
leaves the cards face down again and it is turn to another 
student.  
 The student takes two pictures the student leaves the 
cards face down again and it is turn to another student. 
 The student takes two words the student leaves the cards 
face down again and it is turn to another student. 
4. The student who wins is the one that has the large number of 
cards.  
 
 
 
 
 
 
 
 
APPENDIX 4.12: Paper of the environment game 
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3. RESCOVERY 
 (Cut the cards)  
  
 
 
 
 
 
 
 
 
 
 
RIVER 
LAKE 
ISLAND 
TREES 
RIVER 
STREAM 
HILL 
SEA 
FOREST 
MOUNTAIN 
JUNGLE 
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3. RESCOVERY 
WHAT DO I LOOK LIKE? 
Did you know that all the creatures have particular features? Play “how I 
am” game to discover how they are.  
RULES:  
1. Put all the cards face down. 
2. You play in turns.  
3. You have to take one card and imitate that type of personal 
feature.  
4. The other members of the team have to guess what adjective you 
are imitating.  
 
  
APPENDIX 4.13: Paper of the game “What do I look like? 
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3. RESCOVERY 
 (Cut the cards) 
 
  
TINY 
DREADFUL 
 
UNUSUAL 
ALTRUISTIC 
FURIOUS DANGEROUS 
SCARY 
BEAUTIFUL 
FUNNY 
POPULAR 
HUGE 
UGLY 
WILD 
TERRIFYING 
POISONOUS 
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3. RESCOVERY 
MYTHICAL GOOSE 
Are you ready to play the game of goose while discovering facts of the 
mythical creatures? 
RULES:  
1. Take 4 markers and put them in the start.  
2. Take the die and throw it. Move your markers the number of 
squares that the die indicates you.  
3. Make the question for the answer of your square. You have to use: 
what, where, why, who, how, what happened and which.  
4. You classmates will check your question. If it is correct you 
continue in that square, if not you go one square backwards.  
5. The student who wins is the one that arrives earlier to the finish line. 
6. There are 5 special squares:  
   
  
 
APPENDIX 4.14: Paper of the mythical goose game 
115 
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3. RESCOVERY 
 (cut the loupes) 
 
  
Mythical 
goose 
MIRRORS 
 
Environment 
game 
FRUITS  
 
Mythical 
crossword 
BOOKS 
 
Who I am? 
SMALL 
CHILDREN 
APPENDIX 4.15: Loups with the clues 
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3. RESCOVERY 
(cut the symbols) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 4.16: Paper of augmented reality 
Centaurus is hidden in this symbol. Siren is hidden in this symbol. 
Pegasus is hidden in this symbol. Cerberus is hidden in this symbol. 
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3. RESCOVERY 
OTHERS SIMBOLS TO DISTRACT SS (cut the symbols). 
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3. RESCOVERY 
 
MESSAGE FROM: Siren (cut the parchment) 
 
 
MESSAGE FROM: Centaurus. Link:  https://youtu.be/9UPJKv3uqxU  
 
 
 
 
 
 Hello! I never thought that someone was going to find me! But 
because you are here, I need your help!! I left the island with the 
other creatures because some hunters wanted to take us and create 
a museum with us!!! And…I don´t want to spend my whole life inside 
a museum!  
 That´s why I need your help. I will be grateful if you create a 
museum in your school with imaginary mythical creatures that you 
can invent!! Like that, the hunters will think that we are in the museum 
and we will be free!! Can I trust  you?  
 
 
APPENDIX 4.17: MESSAGES FROM THE MYTHICAL CREATURES 
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3. RESCOVERY 
MESSAGE FROM: Pegasus (cut the jigsaw) 
  
Hello! I never 
thought that 
someone was 
going to find 
me! But 
because you 
are here, I need 
your help!! 
I left the island with the 
other creatures because 
some hunters wanted to 
take us and create a 
museum with us!!! And…I 
don´t want to spend my 
whole life inside a museum! 
That´s why I need your help. I will be grateful if you 
create a museum in your school with imaginary 
mythical creatures that you can invent!! Like that, 
the hunters will think that we are in the museum 
and we will be free!! Can I trust you? 
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3. RESCOVERY 
MESSAGE FROM: Cerberus  
The mysterious words are in the word search: 
 Hello! I never thought that someone was going to find me! But 
because you are here, I need your ………….!! I left the …….. with the 
other creatures because some …….. wanted to take us and create a 
……. with us!!! And…I don´t want to spend my whole life inside a 
museum!  
 That´s why I need your help. I will be grateful if you create a ………. 
in your ………. with imaginary mythical creatures that you can invent!! 
Like that, the hunters will think that we are in the museum and we will be 
……..!! Can I trust you?  
  
122 
 
3. RESCOVERY 
SOLUTION:  
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3. RESCOVERY 
POSITIVE POINT OF VIEW (cut the sentences) 
 
 
 
 
 
 
 
 
 
NEGATIVE POINT OF VIEW (cut the sentences) 
 
 
 
 
 
 
 
They should have the same rights 
because we all live in the same planet. 
They are living things like us. 
They have wishes that they want to fulfil. 
They are dangerous creatures. 
They have to be in a cage. 
They only think on eating and sleeping. 
They don´t have feelings. 
They have family and friends to live 
experiences with. 
APPENDIX 4.18: Sentences for the debate 
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3. RESCOVERY 
 
  
SHOULD WE HELP THE CREATURES? 
The point of view that we defend is:  
 
 
 
Stick here the teacher´s ideas: 
  
 
 
 
 
 
 
 
 
Your ideas: 
1. …………………………………………………………………… 
2. …………………………………………………………………… 
3. …………………………………………………………………… 
4. …………………………………………………………………… 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 4.19: Organizer to add ideas 
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3. RESCOVERY 
 
 
CHEAT-SHEET: DEFENDING OUR IDEAS 
Conclusion: 
 In the end… 
 So, finally… 
Present your arguments: 
 The most important thing is… 
 Also, ... 
 To begin with, … 
 
Express your opinion: 
 In my opinion… 
 In my view… 
 Well, I think … 
 I believe…. 
 
Express agreement: 
 Exactly! 
 That’s right! 
 I couldn’t agree with you more! 
 That’s just what I was thinking! 
 
Express partial agreement: 
 Well, yes, but … 
 Hmm, possibly, but… 
 
Express disagreement: 
 No (shake of the head) 
 I don’t think so! 
 On the contrary! 
 I totally disagree 
because... 
 
APPENDIX 4.20: Cheat sheets of the debate 
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So you have to think who the public is going to be and how you want to attract them. 
3. RESCOVERY 
HOW CAN WE CREATE OUR MUSEUM? 
 
What are the 5 steps? 
1. – 
 
2. – 
 
3. – 
 
4. – 
 
5. - 
 
Cut all these paragraphs and glue them in the step that corresponds.  
 
 
4. WE PLAN 1 You have to create or collect the things you are going to put in. 
your museum. 
You have to think where you are going to put the objects and the way you are. 
going to present them.  
You have to put all the objects and decorate it as you have planned in step 3.  
You have to decide what you are going to say to your audience.  
 
APPENDIX 4.21: Organizer steps of the museum 
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4. WE PLAN 1 
Rubric 1: CREATION OF THE CREATURES AND ITS PRESENTATION 
  
    OH YES! 
 
     OKAY 
 
     WISH 
Parts of the 
description 
We have included all the 
parts of the description: 
o Where the 
creature lives. 
o The type of animal. 
o Its pshysical 
appereance. 
o Its powers. 
o Picture 
 
 
 
It is organized and 
structured. 
We have included few 
parts in the description: 
o Where the 
creature lives. 
o The type of animal. 
o Its pshysical 
appereance. 
o Its powers. 
o Picture 
 
 
 
It is more or less organized 
and structured. 
We haven´t  included 
any parts in the 
description: 
o Where the 
creature lives. 
o The type of 
animal. 
o Its  pshysical 
appereance. 
o Its powers. 
o Picture 
 
It is not organized and 
structured. 
Adjectives We have included several 
adjectives to describe 
creatures in a better way. 
We have included a few 
adjectives to  describe 
creatures in a better way. 
We haven´t included 
adjectives. 
Comparatives and 
superlatives 
We have included several 
comparatives or 
superlative structures to 
compare creatures. 
We have included a few 
comparatives or 
superlative structures to  
compare creatures 
We haven´t included 
comparatives or 
superlative structures.  
Subject and verb 
agreement 
We have make all subject 
and verb agreements. 
We have make a few   
subject and verb 
agreements. 
We haven´t  make any 
subject and verb 
agreements. 
Participation We have all participated 
equally. 
Some members of the 
group have participated 
on fewer occasions. 
We haven't all 
participated. 
Creativity We have included very 
different and creative 
ideas. 
We have included a few 
different and creative 
ideas. 
We haven´t included 
different and creative 
ideas. 
  
 
APPENDIX 4.22: Rubric 1: creation of the creatures and its presentation 
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4. WE PLAN 1 
ORGANISER: WE CREATE OUR CREATURE 
 
 
 
 
 
 
 
 
 
 
Where does the 
mythological creature live? 
 Forest 
 Island 
 River 
 Sea 
It lives 
…………………………………………
…………………………………………
…………………………………………
……………………………………… 
 
What kind of animal is it? 
 Hybrid 
 Mammal 
 Fish 
 Reptile 
 Amphibian 
 Bird 
 Others:  
…………………………………………. 
because………………………………
……………… 
 
What does it look like? 
 Glowing/ beady/big/close-set/heavy eyes 
 Cruel/serious/kind/sweet mouth 
 Enormous/extensive/bony wings 
 Screeching/strident sound 
What about the nose, the ears, the hair, the legs, 
the arms? 
It has got 
………………………………………………………
………………………………………………………
………………………………………………………
………………………………………………………
………………………………………………………
………………………………………………………
………………………………………………………
………………………………………………………
………………………………………………………
……………………………………………. 
 
 
 
 
 
 
What can it do? 
Special power: Invisibility, water 
breathing, Invulnerability, time travel, 
night vision, telepathy… why? 
……………………………………………… 
 
Draw a picture 
 
 
 
 Desert 
 Lake 
 Pool 
 Others:  
 
 
 
 
 
 
 
 
 
 
What materials do you 
need? 
APPENDIX 4.23: ORGANISER 
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4. WE PLAN 1 
 
 
 
 
 
  
LET´S 
PRESENT 
OUR 
CREATURE 
We are going to present it using: 
o Song 
o Poem 
o Book 
o Poster 
 
 
Third, it´s time to rehearse your 
dance or play, create your poster, 
jigsaw, song, book or poem.  
 
APPENDIX 4.24: Organizer presentation 
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 Second, organise the information. What are the 
parts of your presentation? Make a plan of 
your……………… 
 
First, write all the information you 
want to present of your creature 
(you can use the adjectives of 
the mythological creatures): 
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4. WE PLAN 2 
 
 
 
 
Rubric 2: CREATION OF THE GUIDE TALK 
  
    OH YES! 
 
     OKAY 
 
     WISH 
Parts of the guide 
talk 
We have included all the 
parts of a guide talk: 
o Introduction 
o Creature 1 
o Creature 2 
o Creature 3 
o Creature 4 
o Conclusion 
 
It is organized and 
structured. 
We have included few 
parts in the description: 
o Introduction 
o Creature 1 
o Creature 2 
o Creature 3 
o Creature 4 
o Conclusion 
 
It is more or less organized 
and structured. 
We haven´t  included 
any parts in the 
description: 
o Introduction 
o Creature 1 
o Creature 2 
o Creature 3 
o Creature 4 
o Conclusion 
It is not organized and 
structured. 
Adjectives We have included several 
adjectives to improve our 
guide talk.  
We have included a few 
adjectives  to improve our 
guide talk.  
We haven´t included 
adjectives. 
Comparatives and 
superlatives 
We have included several 
comparatives or 
superlative structures. 
We have included a few 
comparatives or 
superlative structures. 
We haven´t included 
comparatives or 
superlative structures.  
Use of the 
expressions 
We have included several 
expressions for each part.  
We have included a few 
expressions  for each part. 
We haven´t included 
expressions  for each 
part. 
Participation We have all participated 
equally. 
Some members of the 
group have participated 
on fewer occasions. 
We haven't all 
participated. 
  
 
APPENDIX 4.25: CREATION OF THE GUIDE TALK 
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4. WE PLAN 2 
WE ORGANIZE OUR TOUR GUIDE TALK 
 
  
1. INTRODUCTION 
 
2. LINK BETWEEN THE INTRODUCTION AND THE FIRST CREATURE 
3. FIRST CREATURE 
 
 
APPENDIX 4.26: Tour guide talk organizer 
133 
 
4. WE PLAN 2 
  
5. SECOND CREATURE 
4. LINK BETWEEN THE FIRST CREATURE AND THE SECOND CREATURE 
6. LINK BETWEEN THE SECOND CREATURE AND THE THIRD CREATURE 
7. THIRD CREATURE 
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4. WE PLAN 2 
 
 
 
  
8. LINK BETWEEN THE THIRD CREATURE AND THE FOURTH CREATURE 
9. FOURTH CREATURE 
10. FAREWELL AND THANKS 
How are you going to distribute each part? 
Are you going to dress up? 
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4. WE PLAN 2 
  
WE PLAN OUT TOUR GUIDE TALK. 
 
INTRODUCTION 
 Hello everyone 
 We are….. 
 This is a museum about… 
 The rules of the museum are… 
 Do you want to start? 
MOVE TO ONE CREATURE TO ANOTHER AND TALKING ABOUT THEM 
 First,  
 Second,  
 This creature is… 
 Here you can see… 
 Our last creature… 
CONCLUSION 
 This is the end of our tour.  
 We hope you have liked. 
 Have you got any questions? 
APPENDIX 4.27: Tour guide cheat-sheets 
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8. WE ASSESS 
 
 
 
 
 
 
 
 
 
 
 
 
  
INDIVIDUAL 
POST-BOX 
 
 
 
GROUP 
TEACHER´S 
POST-BOX 
POST-BOX 
APPENDIX 4.26:  POST-BOXES 
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 8. WE ASSESS 
INDIVIDUAL ASSESSMENT (cut the pictures) 
 
 
 
GROUP ASSESSMENT (cut the pictures) 
 
Group 
name: 
…………………. 
Name: 
………… 
 
APPENDIX 4.29: Templates for individual and group work 
MARK: 
MARK: 
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8. WE ASSESS 
  
APPENDIX 4.30: Exit Ticket 
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9. WE CELEBRATE 
 
 
 
 
 
APPENDIX 4.31: Certificates 
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APPENDIX 5:  Contents. 
 
Vocabulary 
 
Natural places: river, lake, air, island, 
trees, streams, hill, sea, forest, mountain 
and jungle with their pictures. 
Description adjectives: poisonous, tiny, 
popular, ugly, dreadful, funny, wild, 
unusual, beautiful, terrifying, altruistic, 
scary, huge, furious, dangerous. 
Grammar 
 
Wh questions. 
Superlative and comparative forms. 
Notions and functions 
 
 
 
 
 
 
 
 
 
 
 
Asking for information using wh 
questions: “where”; “when”; “how”; 
“why”.   
Seeking identification using wh questions: 
“who”; “what”; “Which + NP”; “what 
happened?”  A2 
Telling the information they have 
recovered using: “I have found that”; “For 
me, the most important aspect is”; “The 
less important aspects are”; “As 
curiosities I have found”.  
Sharing  their cares of the siren with their 
classmates by using “I will take care to 
my siren by……” “I will give 
her……….”. 
Reaching an agreement on 4 cares for the 
siren exchanging their views by using  “I 
(completely/really/totally/ absolutely) 
agree with you”; “I hold the same 
opinion”; “No doubt about it”; “I see what 
you mean, but…”; “For me, the best care 
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is to…”; “I don´t agree on you on that”. 
Presenting  their arguments using “The 
most important thing is…”; “Also, ....”; 
“To begin with, …” 
Expressing their opinions using “In my 
opinion”;  “In my view”; “Well, I think 
…”;  “I believe”. 
Expressing agreement using “Exactly!”; 
“That’s right!”; “I couldn’t agree with you 
more!” ; “That’s just what I was 
thinking!”. 
Expressing partial agreement using: 
“Well, yes, but ...” and “Hmm, possibly, 
but…” 
Expressing disagreement with a statement 
using “No (shake of the head)”; “I don’t 
think so!”;  “On the contrary!”; “I totally 
disagree because...” 
Reaching a conclusion using “In the 
end,…” and “So, finally,…” 
Introducing the guide tour using “Hello 
everyone”; “We are…..”; “This is a 
museum about…”; “The rules of the 
museum are…”; “Do you want to start?” 
or using other expressions created by 
themselves. 
Moving to one creature to another and 
talking about them using “First”; 
“Second,”; “This creature is…”; “Here 
you can see…”; “Our last creature” or 
using other expressions created by 
themselves 
Closing the guide tour using “This is the 
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end of our tour”; “We hope you have 
liked; “Have you got any questions?” or 
using other expressions created by 
themselves. 
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APPENDIX 6: Aims/Objectives/Learning Outcomes. 
 
AIMS OBJECTIVES OUTCOMES 
ObjIN.1. Comprender 
expresiones y vocabulario 
frecuente relativo a 
situaciones cercanas que 
conciernen a él mismo, a la 
familia, a su entorno 
habitual,… 
 
 
 
Est. ING.1.1.6. Distingue las ideas 
principales de presentaciones 
sencillas y bien estructuradas sobre 
temas de su interés. 
SS will be able to answer the 
questions: “What is the song 
about?” and “What did Pegasus 
to be busy” after having listen to 
the song once. 
 
SS will be able to understand the 
meaning of his/her classmates’ 
text and draw the correct picture.  
 
SS will be able to discriminate 
between relevant and irrelevant 
information in their texts and 
song.  
 
SS are able to identify the 5 
steps to create a museum 
mentioned in the video.  
 
SS are able to classify the 5 
paragraphs with their steps while 
watching the video.  
Est. ING.1.2.4. Identifica los 
puntos principales de una 
conversación cotidiana predecible 
que tiene lugar en su presencia (por 
ejemplo, en una tienda, en un tren), 
aplicando estrategias de 
comprensión. 
SS will be able to complete the 
gaps listening for specific 
information.  
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ObjIN.3. Obtener 
información previsible en 
documentos corrientes 
como artículos 
publicitarios, folletos, 
menús y horarios. 
 
 
Est.ING.3.1.2. Comprende lo 
escrito y selecciona información 
para captar lo esencial en material 
informativo. Por ejemplo un menú, 
una descripción de un lugar de 
vacaciones, un programa de un 
campamento de verano, carteles 
publicitarios, folletos turísticos... 
SS will be able to answer SS 
global questions, specific 
questions and questions of 
interference of a text. 
 
SS will be able to put together 
the descriptions of each jigsaw. 
Est.ING.3.2.2. Localiza 
información específica en material 
informativo 
sencillo con la aplicación de las 
estrategias de movilización de 
información previa sobre las tareas 
para ayudar a comprender las 
situaciones nuevas como menús, 
horarios, catálogos, listas de 
precios, anuncios, publicidad, 
folletos turísticos, programas 
culturales o de eventos. 
SS will be able to identify nine 
adjectives in the text.  
 
SS will be able to recognise one 
superlative form in the text. 
 
SS will be able to identify eight 
adjectives in the text.  
 
SS will be able to identify nine 
adjectives in the lyrics of the 
song. 
 
SS will be able to recognise one 
superlative form in the lyrics of 
the song. 
 
SS will be able to recognise one 
superlative form and one 
comparative form in the text.  
 
SS will be able to discriminate 
between relevant and irrelevant 
information in their texts and 
song.  
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ObjIN.5. Tomar parte de 
una conversación 
comunicando tareas simples 
y habituales. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Est.ING.2.4.1. Hace presentaciones 
breves y sencillas, previamente 
preparadas y ensayadas, sobre 
temas cotidianos o de su interés 
para acometer una clara función 
comunicativa (indicar sus aficiones, 
Intereses y las principales 
actividades de su día a día; 
describir brevemente y de manera 
sencilla su habitación, el aspecto 
exterior de una persona, o un 
objeto; hablar brevemente sobre 
temas de su interés; decir lo que le 
gusta y no le gusta usando 
estructuras sencillas. 
SS will be able to share their 
cares of the siren with their 
classmates by using “I will take 
care to my siren by……” “I will 
give her……….”. 
 
SS will be able to reach an 
agreement on 4 cares for the 
siren exchanging their views by 
using  “I 
(completely/really/totally/ 
absolutely) agree with you”; “I 
hold the same opinion”; “No 
doubt about it”; “I see what you 
mean, but…”; “For me, the best 
care is to…”; “I don´t agree on 
you on that”. 
 
SS will be able to introduce the 
guide tour using “Hello 
everyone”; “We are…..”; “This 
is a museum about…”; “The 
rules of the museum are…”; “Do 
you want to start?” or using 
other expressions created by 
themselves. 
 
SS will be able to move to one 
creature to another and talking 
about them using “First”; 
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“Second,”; “This creature is…”; 
“Here you can see…”; “Our last 
creature” or using other 
expressions created by 
themselves. 
 
SS will be able to close the 
guide tour using “This is the end 
of our tour”; “We hope you have 
liked; “Have you got any 
questions?” or using other 
expressions created by 
themselves. 
 
SS will be able to include 
several descriptive adjectives in 
their tour guides talk adequately. 
 
SS will be able to include in the 
right way several comparative 
and superlative in their tour 
guides talk in the right way. 
 
Est.ING.2.5.2. Se desenvuelve en 
transacciones cotidianas del aula y 
en otros contextos aplicables a la 
realidad (p. ej.: pedir en un 
restaurante o preguntar cómo llegar 
a un lugar) empleando estructuras 
sintácticas básicas aunque se 
comentan errores. 
SS will be able to present their 
arguments using “The most 
important thing is…”; “Also, 
....”; “To begin with, …” 
 
SS will be able to express their 
opinions using “In my opinion”;  
“In my view”; “Well, I think 
…”;  “I believe”. 
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SS will be able to express 
agreement using “Exactly!”; 
“That’s right!”; “I couldn’t agree 
with you more!” ; “That’s just 
what I was thinking!”.  
 
SS will be able to express partial 
agreement using: “Well, yes, but 
...” and “Hmm, possibly, but…”  
 
SS will be able to express 
disagreement with a statement 
using “No (shake of the head)”; 
“I don’t think so!”;  “On the 
contrary!”; “I totally disagree 
because...” 
SS will be able to reach a 
conclusion using “In the end,…” 
and “So, finally,…” 
 
SS are able to formulate WH 
questions with “where”; “when”; 
“how”; “why”; “who”; “what”; 
“Which + NP”; “what 
happened?” regarding the 
answers of those questions.  
 
SS will be able to match 
environment vocabulary: river, 
lake, air, island, trees, streams, 
hill, sea, forest, mountain and 
jungle with their pictures.  
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ObjIN.6. Pedir y dar 
información simple sobre 
temas y actividades 
familiares. 
 
Est.ING.2.5.2. Se desenvuelve en 
transacciones cotidianas del aula y 
en otros contextos aplicables a la 
realidad (p. ej.: pedir en un 
restaurante o preguntar cómo llegar 
a un lugar) empleando estructuras 
sintácticas básicas aunque se 
comentan errores. 
SS will be able to tell the 
information they have recovered 
using: “I have found that”; “For 
me, the most important aspect 
is”; “The less important aspects 
are”; “As curiosities I have 
found”. 
 
SS will be able to ask for 
information using “wh 
questions”: “where”; “when”; 
“how”; “why”.  
 
SS will be able to seek 
identification using “wh 
questions”: “who”; “what”; 
“Which + NP”; “what 
happened?”. 
 
 
ObjIN.10. Escribir notas y 
mensajes sencillos y cortos: 
email, postal, invitación, 
felicitación,… 
 
 
Est. ING. 4.1.2. Escribe 
correspondencia personal breve y 
simple, en la que habla sobre temas 
cercanos, da las gracias, felicita a 
alguien, hace una invitación, da 
instrucciones, o habla de sí mismo 
y de su entorno inmediato (familia, 
amigos, aficiones, lugares), hace 
preguntas relativas a estos temas 
haciendo uso de alguna estrategia 
básica de producción de textos 
(planificación y ejecución), 
utilizando una ortografía, 
SS will be able to list 6 natural 
places where the mythical 
creatures could live. 
 
SS will be able to write 6 
comparatives and superlatives 
expressions in the crossword 
regarding the sense of the 
sentence.  
 
SS will be able to create a short 
song describing his/her 
classmate by using the structures 
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estructuras sintácticas y léxico 
adecuados, y prestando atención a 
las convenciones ortográficas, 
aunque sea necesario el uso de 
elementos paratextuales. 
“she/he has got”, “he/she is”. 
 
SS will be able to include all the 
parts in their descriptions: where 
the creature lives, the type of 
animal; its physical appearance, 
its powers and a picture. 
 
SS will be able to include 
several descriptive adjectives in 
their descriptions. 
 
SS will be able to include in the 
right way several comparative 
and superlative forms in their 
descriptions. 
 
SS will be able to add 4 
arguments to their own point of 
view.  
 
SS will be able to select the 
relevant parts of their 
descriptions in order to create 
their presentation. 
 
SS will be able to include 
several adjectives in their 
creatures´ presentations in the 
right way. 
SS will be able to include 
several comparative and 
superlative forms in their 
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creatures´ presentations 
adequately. 
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APPENDIX 7: Assessment instruments 
1. General rubric  
2. Rubric lesson 3  
3. Rubric 1: Creation of the creatures and its presentation  
4. Rubric 2: Creation of the guide talk 
5. Self-assessment and group assessment rubrics 
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1. GENERAL RUBRIC 
STUDENT 
........... 
OUTCOMES YES
 
YES 
BUT 
 
NO 
 
LESSON 1 SS will be able to list 6 natural places where the mythical creatures 
could live. 
   
SS will be able to create a short song describing his/her classmate using 
“he/she is” and “he/she has got” 
   
LESSON 2 SS will be able to ask for information using “wh questions”: “where”; 
“when”; “how”; “why”.  
   
SS will be able to seek identification using “wh questions”: “who”; 
“what”; “Which + NP”; “what happened?”. 
   
SS will be able to answer SS global questions, specific questions, 
predicting questions and questions of interference of a text. 
   
SS will be able to discriminate between relevant and irrelevant 
information in their texts and song. 
   
SS will be able to tell the information they have recovered using: “I 
have found that”; “For me, the most important aspect is”; “The less 
important aspects are”; “As curiosities I have found”. 
   
LESSON 4 SS will be able to write 6 comparatives and superlatives expressions in 
the crossword regarding the sense of the sentence.  
   
SS will be able to match environment vocabulary: river, lake, air, 
island, trees, streams, hill, sea, forest, mountain and jungle with their 
pictures.  
   
SS are able to formulate WH questions with “where”; “when”; “how”; 
“why”; “who”; “what”; “Which + NP”; “what happened?” regarding 
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the answers of those questions.  
SS will be able to add 4 arguments to their own point of view.    
SS will be able to present their arguments using “The most important 
thing is…”; “Also, ....”; “To begin with, …” 
   
SS will be able to express their opinions using “In my opinion”;  “In 
my view”; “Well, I think …”;  “I believe”. 
   
SS will be able to express agreement using “Exactly!”; “That’s right!”; 
“I couldn’t agree with you more!” ; “That’s just what I was thinking!”.  
   
SS will be able to express partial agreement using: “Well, yes, but ...” 
and “Hmm, possibly, but…”  
   
SS will be able to express disagreement with a statement using “No 
(shake of the head)”; “I don’t think so!”;  “On the contrary!”; “I totally 
disagree because...” 
   
SS will be able to reach a conclusion using “In the end,…” and “So, 
finally,…” 
   
LESSON 5 SS are able to identify the 5 steps to create a museum mentioned in the 
video.  
   
SS are able to classify the 5 paragraphs with their steps while watching 
the video. 
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2. RUBRICS FOR LESSON 3 
 Yes 
 
Yes but… 
 
No 
 
The S is able to answer SS global 
questions, specific questions and 
questions of interference of a text.  
   
The S is able to identify nine 
adjectives in the text.  
   
The S is able to recognise one 
superlative form in the text. 
   
 
 Yes 
 
Yes but… 
 
No 
 
The S is able to understand the 
meaning his/her classmates’ text 
and draw the correct picture.  
   
The S is able to find eight 
adjectives in the text.  
   
The S is able to recognise one 
superlative form in the text. 
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Yes 
 
Yes but… 
 
No 
 
The S is able to answer the 
questions: “What is the song 
about?” and “What did Pegasus to 
be busy” after having listen to the 
song once. 
   
The S is able to complete the gaps 
looking for specific information.  
   
The S is able to identify nine 
adjectives in the song. 
   
The S is able to recognise one 
superlative form in the song. 
   
 
 
 
Yes 
 
Yes but… 
 
No 
 
The S is able to put together the 
descriptions of each jigsaw.  
   
The S is able to identify nine 
adjectives in the jigsaw. 
   
The S is able to recognise one 
superlative form in the jigsaw. 
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Yes 
 
Yes but… 
 
No 
 
The S will be able to share his/her 
cares of the siren with his/her 
classmates by using “I will take 
care to my siren by……” “I will 
give her……….”. 
   
The S is able to agree on 4 cares 
for the siren exchanging their 
views by using  “I 
(completely/really/totally/ 
absolutely) agree with you”; “I 
hold the same opinion”; “No 
doubt about it”; “I see what you 
mean, but…”; “For me, the best 
care is to…”; “I don´t agree on 
you on that”.  
SS will be able to find eight 
adjectives in the text..  
   
The S is able to find eight 
adjectives in the text. 
   
The S is able to recognise one 
superlative form and one 
comparative form in the text. 
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Rubric 1: Creation of the creatures and its presentation  
Rubric 1: CREATION OF THE CREATURES AND ITS PRESENTATION 
  
    OH YES! 
 
     OKAY 
 
     WISH 
Parts of the 
description 
We have included all the 
parts of the description: 
o Where the 
creature lives. 
o The type of animal. 
o Its pshysical 
appereance. 
o Its powers. 
o Picture 
 
 
 
It is organized and 
structured. 
We have included few 
parts in the description: 
o Where the 
creature lives. 
o The type of animal. 
o Its pshysical 
appereance. 
o Its powers. 
o Picture 
 
 
 
It is more or less organized 
and structured. 
We haven´t  included 
any parts in the 
description: 
o Where the 
creature lives. 
o The type of 
animal. 
o Its  pshysical 
appereance. 
o Its powers. 
o Picture 
 
It is not organized and 
structured. 
Adjectives We have included several 
adjectives to describe 
creatures in a better way. 
We have included a few 
adjectives to  describe 
creatures in a better way. 
We haven´t included 
adjectives. 
Comparatives and 
superlatives 
We have included several 
comparatives or 
superlative structures to 
compare creatures. 
We have included a few 
comparatives or 
superlative structures to  
compare creatures 
We haven´t included 
comparatives or 
superlative structures.  
Subject and verb 
agreement 
We have make all subject 
and verb agreements. 
We have make a few   
subject and verb 
agreements. 
We haven´t  make any 
subject and verb 
agreements. 
Participation We have all participated 
equally. 
Some members of the 
group have participated 
on fewer occasions. 
We haven't all 
participated. 
Creativity We have included very 
different and creative 
ideas. 
We have included a few 
different and creative 
ideas. 
We haven´t included 
different and creative 
ideas. 
  
 
158 
 
Rubric 2: Creation of the guide talk 
  
Rubric 2: CREATION OF THE GUIDE TALK 
  
    OH YES! 
 
     OKAY 
 
     WISH 
Parts of the guide 
talk 
We have included all the 
parts of a guide talk: 
o Introduction 
o Creature 1 
o Creature 2 
o Creature 3 
o Creature 4 
o Conclusion 
 
It is organized and 
structured. 
We have included few 
parts in the description: 
o Introduction 
o Creature 1 
o Creature 2 
o Creature 3 
o Creature 4 
o Conclusion 
 
It is more or less organized 
and structured. 
We haven´t  included 
any parts in the 
description: 
o Introduction 
o Creature 1 
o Creature 2 
o Creature 3 
o Creature 4 
o Conclusion 
It is not organized and 
structured. 
Adjectives We have included several 
adjectives to improve our 
guide talk.  
We have included a few 
adjectives  to improve our 
guide talk.  
We haven´t included 
adjectives. 
Comparatives and 
superlatives 
We have included several 
comparatives or 
superlative structures. 
We have included a few 
comparatives or 
superlative structures. 
We haven´t included 
comparatives or 
superlative structures.  
Use of the 
expressions 
We have included several 
expressions for each part.  
We have included a few 
expressions  for each part. 
We haven´t included 
expressions  for each 
part. 
Participation We have all participated 
equally. 
Some members of the 
group have participated 
on fewer occasions. 
We haven't all 
participated. 
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Self-assessment and group assessment rubrics 
 
INDIVIDUAL ASSESSMENT (cut the pictures) 
 
 
 
INDIVIDUAL ASSESSMENT (cut the pictures) 
 
 
Group 
name: 
…………………. 
Name: 
………… 
 
MARK: 
MARK: 
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APPENDIX 9: Results of the other 6 criteria of the rubrics 
 
 Yes 
 
Yes but… 
 
No 
 
Watching the video has helped the SS 
to understand the message that medusa 
has told them (Spatial). 
72,22% 16,66% 11,11% 
Having time to think about the words 
he knew has helped the SS to come up 
with more ideas (Intrapersonal). 
88,88% 5,55% 5,55% 
Moving around thinking about words 
has helped the SS to come up with 
more ideas (bodly-kinaestetic). 
83,33% 16,66% 0% 
Using organizers has helped the SS to 
organize and categorize or classify 
their ideas and to communicate it 
better (Spatial and Logic-
mathematical). 
83,33% 11,11% 5,55% 
Arriving to a common description has 
helped the SS to express better 
themselves (interpersonal).  
77,77% 16,66% 5,55% 
Choosing the format of their product 
has helped the SS to create a better 
product and: 
 Practice their speaking skills 
 Practice their writing skills 
 Practice their reading skills 
 Practice their listening skills 
 Practice their interactional 
skills 
 Improve their creative skills 
88,88% 11,11% 0% 
 
 
 
 
 
162 
 
 
 
 
 
 
 
 
 
 
 
 
 
